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GENESIS AND GENRE PECULIARITIES OF
HORROR LITERATURE FROM PERSPECTIVE
OF CONTEMPORARY TRANSLATION STUDIES

Critics, literary scholars and linguists unanimous-
ly agree in statement that the source of horror literature
is considered to be a gothic novel, that appeared in the
end of 18th century and in the end of 19th— the begin-
ning of 20t centuries gained a prestigious status.
Modern horror literature starts from the very first criti-
cal investigations in genre realm when a person belie-
ving in modern scientific methods could see the psy-
chic as a reflection of universe and understand that
impossible became real.

Today horror literature has reached its peak and is
considered to be the most popular mass literature all
over the world while penetration of the abovemen-
tioned genre in Ukrainian literature space is possible
with the help of translator as an interpreter of source
text code.

The main aim of authors who work in horror lite-
rature genre is to create the necessary atmosphere, the
intensified and psychologically relevant feeling of fear
and interest in collision.
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Horror literature by its nature belongs to those
genres, which are realized via formula: characters’
emotions = readers’ feedback and the pragmatic inten-
tion of it is characterized by the creation of horror
atmosphere and suspense.

Genre of horror literature has the following
peculiarities:

1) genreforming lexis combined into three con-
ceptual groups: DEATH, FEAR, DISGUST. Each con-
ceptual group is realized through certain cognithemes:
DEATH (animals that prophesize death; dead body);
FEAR (burial, physical weakness); DISGUST (disabled
human body, blood);

2) heroes’ portrait characteristics: the villain, the
heroine and the lessercharacter which are realized
through specification and intensified expressiveness,

3) chronotopasa temporal and space dominance in
the plotthatis realized with the help of localmarkers
(toposofthecastle, house, etc.); landscapeplaces’de-
scriptions, accumulation of temporal indicators.

4) the emotive field of the genre that is realized
through the following characteristics: negative emo-
tions designation (direct nomination) among which the
prevailing are agony, rage, malice, hatred; contextual
description of negative emotions, emotions’description
through physiological processes with dominant
somatismsof heart and blood.

Cmamms naoitiuna 0o pedaxyii 21.11.2017

KABAJIAVIV A6mo:bKazip

MOP®OJIOTTYHI OCOBJIMBOCTI AUTAYOI'O MOBJIEHHA
HA ETAIII CTAHOBJIEHHA 1 OBOJIOAIHHA PIAHOIO MOBOIO

Pobora mpucBsUeHa aHaN3y AUTSIOTO0 MOBJIEHHS, 30KpeMa MOP(OJIOTITHIM OCOOIUBOCTAM TYPEIbKOI MOBH
Ha eTari ii popmyBanHs y Aiteil. [IpeameTom aHamizy cTajgo MOBJIEHHS AiTei BikoM Bix 24 1o 36 micALiB, sike 0yIo
PO3DIIHYTO Y MOPQOJIOTIYHOMY acleKTi. Y JOCIHiKeHHI B3sii yyacTh 11 MalrokiB, 3a SKAMH CIOCTEpIrajiy B
MEBHUX YAaCOBUX iHTepBajiax npoTsroMm 10 MicsLiB Ha irpOBUX MalIlaHUMKAX, Y LIKOJaX Ta BAOMA. 3alMCH JUTIYO]
MOBH, 110 Oyir 3pOOIIeHi ITiJ] Yac JIOCHI/PKEHHS, 3IIHCHIOBAIIICS 3a 3r0JI0F0 OaThKiB. AHANI3YyFOYH OTPUMaHIi JaHi,
OyI10 3’5ICOBaHO, 1110 MAIOKHU i/l Yac BUMOBH 3MiHIOBAJIM Ta MEPECTABIISLIM OKPEMI TOJIOCH] Ta MPUTOIOCHI 3BYKH
TYpelbKOi MOBH, IO CIPHIMHIOBAJIO MOPQONIOTIUHI 3MiHM B JESKHX JIEKCHYHUX Kateropisx. IIporsrom
JOCIiKeHHs Oyna 3midCHeHa KiIach(iKallis TOMIYeHUX 1 3a(iKCOBAHMX CEMaHTUYHUX Ta MOP(OIOTIYHHX 3MIiH y
MOBI JIiTel BIKOM Bij] 24 10 36 MicsIIiB, sIKi BiIOyBalOThCs Ha eTari (popMyBaHHS Ta 3aCBOEHHS PiJHOT MOBH.

KurouoBi cjioBa: qutsde MOBJICHHS, JiTH, MOBa, MOPQOJIOTis, CEMaHTUYHI OCOOJIIMBOCTI, JOBTOTPUBAIIE
JIOCIIDKEHHS.

MeTor0 1BOTO MOCHIIPKEHHS CTaB aHalli3 MOBH, SIKa € PIAHOO JUIS YYaCHUKIB €KCIICPUMECH-

JIUTSIYOTO MOBIICHHS, 0€3M0CepeIHbO CIPSIMOBa-
HOTO Ha HEMOBJIAT, BikoM 24—-36 MicAIiB, a came
ioro MopdoIIOTivHI Ta CEeMaHTHUYHI 0COOIMBOCTI
B TpOLIECI CTAHOBJICHHS Ta BUBYEHHS TYpPELBKOI

© Kab6apaiin A., 2017

Ty. OTHAM 13 3aBAaHb JOCTIHKEHHS OYJI0 BUBYUTH
Ta TpOaHATI3yBaTH NIHUTSIYEC MOBJICHHS Ha eTarri
CTAHOBIICHHS T4 3aCBOEHHS 3 OIVISY Ha Horo Mop-
(honoriuyni Ta cemanTHYHI 0coOaMBOCTI. [likaBum
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BHSBUBCS TOH (pakT, MmO 83 BiJCOTKM Y4YaCHUKIB
JIOCIIDKCHHS TMiJI Yac MOBJICHHS 3aMiHIOBad
npuronocauii / G / Ha / D /, OCKITbKA BUMOBA 3BYKY
/ G / cTaHOBHTH NEBHY CKJAJHICTh Y TYpeUbKii
MOBi, TOMYy JiTH OyiW CXWJIbHI II0 BXKHBAHHSI
3ByKy / D /, sixmit nerme BuMmosiseTbes. Jlitu, 3a
SIKUMH CIIOCTEpIiTraly, Malld TEHACHINIO 0 3MiHU
MPsIMOTO 3HAYEHHS CJiB, COPOILYIOUH Ta YIOAio-
HIOIOYM 1X 3HAYCHHs 10 (POPMH, BUMOBH Ta 3BY-
YyaHHs. Byj0 MOMIYEHO, 110 MaJIFOKH 3MiHIOBAJIN
Ta MEePECTABIISUIA IIPUTOJIOCHI Y CJIOBAX, SIKi BOHH
BUMOBIISUTA. BisbIie TOTO, JITH BUITyCKAIH OKpe-
Mi TOJIOCHI Tij] YaC BHMOBH, IIO € XapaKTEPHOIO
MOP(}OIOTiuHOI0 0COOIUBICTIO TYpeLUbKOI MOBH,
a TAKOXK BJIABAJIUCH JO CEMAHTUYHUX 3MiH JICKCHU-
KH. BapTo 3ayBakuTH, 010 YYaCHUKH J0CI1KCHHS
BUMOBIIIITH OKPEMIi CIIOBA, IMITYIOUH 3BYKH IIPHPO-
1, TBapuH, TPAHCIIOPTY, rojiocu Jroneu. B pe-
3yIIBTaTi MPOBEACHOTO AOCIIKEHHS Oyl 3po0ite-
Hi TIEBHI 3ayBa)KCHHS Ta MPUMITKH AJI1 BYUTENIB,
BHXOBATEJIiB Ta OATHKIB, 10 CTAJIM y HATOMl ITiJl
4yac BUBUCHHS Ta 3aCBOEHHS MOBH JIITBMH MOJIOJI-
IIIOTO BIKY.

Bingomo, mo AiTi crioyaTKy 3aCBOIOIOTH MOBY,
OTPUMYIOTh JIOCBi/I i HAaBYAKOTHCS SK TMOBOIUTH
cebe y HeCIo/IiBaHUX CUTYaIlisX, Tal0ud HeraTHB-
Hi Y¥ [TO3UTHBHI BiIr'YKH HA MOJii, SIK1 3 HUMH BiJI-
OyBarothcs. CimeliHa atMocdepa y KOHTEKCTI IIbOTO
MMATAHHS PO3MISANAETHCSA SK IOIIKIJIBHHHN eTall
CTAaHOBJICHHS IS JiTel. L1 TeMa TOCUTH IIHPOKO
MIpe/CTaBIeHa y HAayKoBil miteparypi [17; 14; 22;
1; 23; 15]. OnaHnyBaHHS MOBH JJIs JIITEH € OTHUM
3 eTalliB Comiai3alii, mij] yac sSKoi 3aCTOCOBYIOTh-
s pi3HI cTparerii 3 MeTo e()EKTUBHOIO HaBYaH-
HsI Ta 3aCBOEHHS JICKCUKU Ta HOPM MOBeAiHKU. Ha
eram (GopMyBaHHSI MOBHOI KapTHHU CBITY IITH
HACJIIyIOTh 3BYKH Ta CJIOBa, TOBTOPIOIOTH Ta IpaK-
THUKYIOTh BUMOBY y IPUCYTHOCTI WiIeHIB ciM’1, ki
€ OCHOBHUM OTOUYEHHSIM Yy MPOIIeCi BUBYCHHS Pil-
HOT MoBH. OIHUM i3 3ac00iB ONMaHyBaHHS PiTHOI
JIEKCUKHA € TaK 3BaHa «CHpPsSMOBaHA HA JUTHHY
MOBa» — Oy/b-sIKa MOJIETTb MOBJIEHHSI, SIKY 3aCTO-
COBYIOTh OaThKHM Ta BHXOBATeli MiJ Yac CITLIKY-
BaHHS 3 MAJICHBKUMH JIITBMH, OCOOJIMBO 3 HEMOB-
JIATaMH, BUKOPUCTOBYIOYH CIIPOIICHHI CIIOBHUK,
MeNOoiiine BUMOBIISHHS, HaBMHUCHE CIOBUILHEH-
HS TEMITy TOBOPiHHSI.

Bineme TorO, iCHY€E KiJIbKa 3arajlbHUX YsB-
JIEHB TIOZ0 POJIi «CIIPSMOBAHOI Ha IUTUHY MOBI.
Hopocmi y pi3HHX KpaiHax TOBOPSThH 3 HiTbMH Ta
HEMOBJISITAMH OCOOJIMBHUM CIIOCOOOM, HE TaK SK
BOHHU CIIIJIKYIOTBCA 3 MUIITKAMU YH 1HIIUMH
nopociaumu. [1ix 9ac -0r0 BOHU BYKUBAIOTh BEJTH-
Ky KUIBKICTH OCOOJHBHX CJIiB — y OUIBIIOCTI

3MEHIIYBAJIBHUX ()OPM — 3aCTOCOBYIOTH MPOTSIK-
HY BHMOBY, HaJIMipHY BHUPa3HICTh, OCOOJHMBO
BHCOKUH TOH IPOMOBH, CIpPSIMOBaHOI Oe3roce-
penHbo Ha jaiTeld. XapakTepHUM AJISI MOBH, CIIpsI-
MOBaHOI Ha AUTHHY, € T€, IO IOPOCIi ¥ CBOEMY
CITUJIKYBaHHI 3 HEMOBJISITAMH YacTO BUIIPABIISIIOTH
MOBJICHHEBI TOMUJIKH, IMEHYIOTh NPEIMETH,
Ha3UBaIOTh 1 OMUCYIOTH SIBUINA 1 TOJi1, M0 BiOy-
BaIOThCS HAaBKOJIO HUX. PO3MOBHA MOBa JOpPOCIO-
o0 MOXE MICTUTH TOMMJIKHM, HEMOBHI BHCJIOBIIIO-
BaHHS, 0COOJIMBO, KOJIU JOBOAUTHCS B3aEMOIISATH
3 IUTHHOIO Y CKIIaJHUX cuTyamisx. Lle roBoputs
Ipo Te, M0 «CIpsSMOBaHA Ha AWTHHY MOBa»
€ IHCTUHKTHUBHOIO 1 HE Ma€ 0COOIIMBUX BIAMIHHOC-
Tel y KylbTypax pi3Hux Hapogis. [Ipore, BuHMKa-
IOTh OKpPEMi acleKTH MIKKYJIBTYPHHX OCOOIUBOC-
TEH, 30KpeMa MOmIIAN OaThbKiB HA HEOOXiTHICTH
HaBMHICHOTO BHBYEHHS MOBH, TPHBAIICTH dYacy,
MIPOTATOM SIKOTO MAITFOKU TIepeOyBaloTh Ta CIIIKY-
OThCS 3 JIOPOCIMMH Ta IHIIUMHU JiTBMH, POIb
0aTbka B KUTTI Ta OCOOMCTICHOMY CTaHOBJICHHI
nutunu [13; 21]. OgHi BYEHI HAroJIOIIYIOTh Ha
(hoHOMOTIYHUX OCOOIMBOCTAX CIPAMOBAHOI Ha
TUTAHY MOBH, a /IO OCHOBHUX XapaKTePHUCTHK
3apaxoBYIOTh CIPOIIEHHS CIiB, BUPa3Hy BHMOBY
HAaroJIocy, JOBLII 3a TPUBANICTIO Ta YacTil 3a
BUKOPUCTAHHSM Tay3W MiX CJIOBaMHM, KOPOTIII Ta
MEHIII CKJIaJHI BHCJIOBJIIOBAaHHs. I[HII HayKOBIII
JIOBOATH, II0 CaMe COI1aIbHO-SKOHOMIYHMI cTa-
TyC MaTepiB BILUINBA€ Ha MOBJICHHS, CIIPSMOBaHE
Ha HEMOBIIAT, SIKE XapaKTePU3YETHCS 30UThIIIEHHM
BUKOPUCTAaHHS BUCJIOBIIIOBaHb BHINOTO PiBHS [5].

[IpoTsirom HaIIOTO JOCHIKEHHS Oy TOMi-
YeHi ceMaHTH4YHI Ta MOPQOJIOTiYHI 3MIHM B MOBI
ZiTel caMe Ha eTari OonmaHyBaHHS PiTHOT MOBH, K1
OyJu IpoaHai30BaHi Ta KacudikoBaHi. AHaII3Y-
FOYM OTPUMAaHI Pe3yJbTaTH, MH CIIOCTEpiraiu Ha-
CTYIIHI 3MiHM y MOBI IiT€H: 3MiHU NpuUcOIOCHUX,
Memame3sa (nepecmasients) npueoIoCHUX, 8UNd-
OaHHsl 207IOCHUX, OHOMamonesl (38YKOHACAIOY8AH-
Hsl Y leKcuyi).

LlikaBuM € Te, M0 OKPiM 3aMiHH TPHUTOJIOC-
Hux (oneMm /G/ Ha /D/, no sikoi BraBanuch 83 Bin-
COTKH YYaCHHKIB E€KCIIEPUMEHTY, IO 3yMOBIICHO
Habararo JICTIIIOK BHUMOBOIO TpHroiocHoro /D/
B Typeubkiit MoBi (Del 3amictb Gel), 33 BincoTku
niBdaT Ta 33 BIICOTKH XJIOMIIB 3MIiHIOBAIH TIPHU-
ronocuwmit /S/ Ha /C/ (Cu 3amictb Su). lllomo miB-
yat, To 16,6 BiICOTKIB y4acHHIIb 3MiHIOBaIH /Z/
Ha /S/: Denig 3amictb Deniz. Kpim Toro, 16,6 Bin-
COTKIB AiBUar Ta 16,6 BIICOTKIB XJIOMIIB 3MIHIO-
Baju /B/ na /V/, nanpuknan: Veton 3amicts Beton.

[llogo MeTaTe3u MPUTOIOCHUX, TO OyJIn 3p00-
JICHI HACTYIHI CIIOCTEPEeKeHHs. 33 BiICOTKH MiB-
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yaT Ta 16 BiICOTKIB XJIOMIIiB NIEPECTABISIN MIPHU-
ronocuuit /K/ ta /L/, manpuknan: teLerKet ta
teKerLek. 16,6 BifCOTKIB IiBYaT TEPECTABISIN
/N/ ta /R/ y Takux BapianTax sik soRNa Ta sonar,
aje 3a XJIOMIIMH Takoi OCOONMMBOCTI HE Oyio
nomiveHo. 16,6 BiacoTKiB miByar ta 16,6 BigcoT-
KiB xJroniiB MiHsua Mictsimu /L/ ta /B/, mo npu-
knany: Leblebi ta Bellebi.

[IpoananizyBaBmM OTpHUMaHi JaHi, CTaJNO
OUYEBUJIHMM, 110 Y 33 BiJICOTKH AiBYar Ta y 16 Bij-
COTKIB XJIOTIIIB IPH BHUMOBI BHIAJaB TOJIOCHUH
3BYK /A/ y TakoMy CJOBI sIK bi, 3aMiCTh HOpMAaTHB-
HOTO Abi. Y 16,6 BiICOTKIB AiBYAT, ajie y 5KOTHOTO
3 XJIOIIIB NMPYW BUMOBI BHITaJIaB TOJIOCHUH 10/
oycek 3amicts Oriimcek.

OkpiM BUIIEC 3a3HAYCHUX OCOOTUBOCTEH Ta
3MiH y JICKCHIII JIITEH Ha eTari CTaHOBJIICHHS Pif-
HO1 MOBH I1Ie OyIIO TOMiY€HO aHOMATOTMEI0 Y KOH-
TEKCTi CEMaHTUYHHUX XapaKTepucTuK. 50 BiICOTKIB
miBuar Ta 33,3 BIACOTKH XJIOIIIB i Y4aC BUMOBH
HaCJIiIyBalu 3BYKH Pi3HHUX CIOHYKaJIbHHUX 1HTO-
HaIlili, B 3aJIE)KHOCTI BiJ| cutyarii. Konu giTi kpu-
JaJTy Ta IUIaKaay, Boau BUMoBis «Uhil iihiiiiiiii,
KOITH JIAKAJINCh, BUTYKyBai « Ahhhhhy, xomm Oymun
3auBoBaHl — «0000000». 33,3 BIACOTKH JiBYAT
Ta 33,3 BiZICOTKY XJIOMIIB IPH BUMOBI HACTI TyBaJIN
3BYKH TPaHCIIOPTY Ta HABKOJHUIITHHLOTO OTOYCHHSI.
Jitu BumoBisuin «Run rin rin» Ha MO3HAYCHHS
aBromMo0ins «Carsy Ta «Gicurt gicirrty Ha TTO3HA-
geHHs nBepert «Doory. Takox 33,3 BiICOTKH ITiB-
yat Ta 33,3 BiJICOTKH XJIOMIIIB ITiJT 9aC TOBOPIHHS
HACHiyBalu 3BYKH MPUPOIH: «SUpp, SIp»
3amicTh «Rain» (gom) Ta «Boom» 3amicTh
«Explosion» (BuOyx). O4ueBHIHUM (aKTOM CTAIO
Te, mo y Xoai gocmimkerHs 100 BimcoTKiB ydac-
HHKIB: 1 XJIONIIi, 1 JiB4ara — HaCIiAyBadd Ta
BHMOBIISLTA 3BYKH TBapuH. [[iTH iMiTyBaiau 3ByKH
omxomn — «Vizzzzy, ntamkn — «Ciik ciiiik» Ta
saraatu — «Meeeeey.

Takum 4rHOM, OyJI0 3p00JICHO BUCHOBKH, 110
IITH TiJ 9ac BUMOBH 3aMiHIOIOThH, NEPECTaBII-
I0Th, Ta BHUITYCKAIOTh OKPEMi 3BYyKH, IO MPU3BO-
IIUTH 10 MOP(OIOTIYHUX 3MiH TYpEelbKOi MOBH.
[Ipore, momiueHi Ta 3adikcoBaHi 3MiHH Y BUMOBI
niTei BikoM Bijx 24 110 36 MicAIliB BiJI0yBarOThCS B
pe3yJIbTaTi MPOoLeCy PO3BUTKY HEMOBIAT. OTxKe, Y
MOJANIBIIIOMY, Ha eTalll JOPOCIIIIaHHS iTeH,
TaKOTO POy 3MiHH B JICKCHIII, 32 Oe3IMocepeaHbo1
y4acTi OaThKiB y TIpolleCi BHXOBAaHHS, MOXYTh
OyTH YCYHYTI.

KABADAYI Abdiilkadir

ANALYZING THE CHILD-DIRECTED
SPEECH OF THE TODDLERS IN THE PRO-
CESS OF THE MOTHER TONGUE ACQUI-
SITION IN RESPECT OF MORPHOLOGY*

Introduction. It is known that children first
acquire languages, learn how to behave against
unexpected situations, giving positive or negative
feedbacks depending on the situations they have
involved. In this way the family atmosphere can
be considered as the pre-school for the children.
The literature abounds in child language develop-
ment, acquisition and child-directed speech [17;
14; 22; 1; 23; 15]. Language acquisition as socia-
lizing tool, children involve in different strategies
to learn effectively. In this process they imitate,
repeat and practice among family members who
mostly scaffold in language acquisition process.
One of those processes the children apply the
most is child-directed speech.

Child-directed speech is any of various spe-
ech patterns used by parents or caregivers when
communicating with young children, particularly
infants, involving simplified vocabulary, melodic
pitch, repetitive questioning, and a slow or delibe-
rate tempo. Some Universals of Child-Directed
Speech can be listed as short, but mostly correct
and complete utterances, slow, with longer pauses
than adult-directed speech. It has high, varied
pitch, exaggerated intonation and stress identifica-
tion of word and phrase boundaries, restricted
vocabulary, reference mostly restricted to here and
now. It has word learning, high proportion of
imperative and questions, more repetitions than in
adult-adult speech sentence structure and gram-
mar. Variation sets are series of adult utterances
with a common theme and a constant intention,
but variation in form: adding or deleting a word or
phrase, replacing one word with another, changing
the word order, etc. [10; 18; 24].

Furthermore, there are some common ideas
about Child-Directed Speech. Adults in most parts
of the world speak to infants differently than they
do others. When talking to babies they use high-
pitched and elongated words in an exaggerated
manner with lots of facial expressiveness in child-
directed speech. When talking to children adults
mostly label objects and describe ongoing events
for children. Spoken speech contains many speech

* This article is a revised version of the paper originally presented at the 3rd International Scientific Conference «Ukrainian
Education, language and culture in the general Educational context: achievements and prospects in 25-26, February 2016,

Kyiv (Ukraine)
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errors and incomplete utterances — especially
when you have to manage difficult situations with
a child. Parents systematically correct their child-
ren’s errors, and «Child-Directed Speech» is
instinctive and does not differ much across cultu-
res. During Child-Directed Speech there seems to
appear some cross-cultural differences. These cul-
tural differences are the amount of feedback pro-
vided; views on the need of explicit language
teaching, time children spent interacting with
adults and other children and the role of fathers
[13; 21; 12]. Field explains [12] that some featu-
res of Child-Directed Speech (CDS) are phonolo-
gical; simplification, higher pitch, emphatic
stress, longer and more frequent pauses, slower
rate of speech, lexical; limited range of words,
local topics, special forms, syntactic; shorter utte-
rances, less complex utterances. Cakir and Cengiz
explains [5] that socioeconomic status of mothers
lead to an increase in the use of higher-order utte-
rances. Higher-order language input contributes
importantly to the development of cognitive and
language skills, providing their children with a head
start in primary school when formal schooling
starts. While previous studies mainly focused on
parent-child interaction by language input in con-
texts like storytelling, tale telling, picture reading,
self-care skills development [11; 27; 19; 20; 26; 3;
6] the present study reveals language development
stage of the preschoolers by analyzing the proper-
ties of child-directed language use in the interaction
between adult-child and the peers among the pres-
choolers regarding Turkish language morphology.
The aim of this study is to analyze the child-direc-
ted speech of the children at 24-36 month old
from morphologic aspect of Turkish language.

Study group. In this qualitative study, 11 todd-
lers participated in the research carried out in
Usak and Konya, which are the smallest and the
biggest cities of Turkey respectively. As it is a lon-
gitudinal study, the researcher observed the tod-
dlers at specific intervals in playgrounds, schools
and at home for about 10 months. The researcher
visited the children in sample at definite intervals
and observed, interacted with them in the munici-
pality kindergartens. The researcher recorded the
child-directed speeches of the toddlers by the per-
missions of their parents.

Analytical Procedure. The researcher invol-
ved in the participatory observation and observed
the toddlers at specific intervals when the toddlers
engaged in the plays and the researcher behaved
and played as if he was one of the toddlers.
Trochim [25] supports by emphasizing that one of

the most common methods for qualitative data
collection, participant observation is also one of
the most demanding. It requires that the researcher
become a participant in the culture or context
being observed. The literature on participant
observation discusses how to enter the context, the
role of the researcher as a participant, the collecti-
on and storage of field notes, and the analysis of
field data. Participant observation often requires
months of intensive work because the researcher
needs to become accepted as a natural part of the
culture in order to assure that the observations are
of the natural phenomenon. The researcher also
used the «observation guide» to record and enu-
merates the data. The data were recorded on the
basis of researcher’s mind. DeMunck and Sobo
[8] explain several advantages of using participant
observation over other methods of data collection.
These include that it affords access to the «back-
stage culture» (p.43); and it provides opportunities
for viewing or participating in unscheduled
events. Besides this, DeWalt Kathleen and DeWalt
Billie [9] add that it improves the quality of data
collection and interpretation and facilitates the de-
velopment of new research questions or hypotheses.

Findings. In this study, semantic and mor-
phological changes of the child-directed speeches
of 24-38 month-old-toddlers were classified and
analyzed in the process of their mother tongue
acquisition as follows.

The researcher involved in the participatory
observation and observed the toddlers at specific
intervals when the toddlers engaged in the plays
and the researcher behaved and played as if he
was one of the toddlers. The researcher used the
«observation guide» to record and enumerates the
data. The data were recorded on the basis of
researcher’s mind.

In this study, semantic and morphological chan-
ges of the child-directed speeches of 24—38 month-
old-toddlers were classified and analyzed in the pro-
cess of their mother tongue acquisition as follows.

Table 1. Consonant Changes in Toddlers’ Vocabulary

Change | Female % Male % Total
g>d 3 %50 2 %33.,3 | %83,3
s>c 2 %33,3 2 %33,3 | %66,6
z>$ 1 %16,6 0 %0 %16,6
b>v 1 %16,6 1 %16,6 | %33.,2

1. 1. 50 percent of the females and the 33 per-
cent of the males changed /G/ into /D/ as Del
for Gel.
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1. 2. 33 percent of the females and the 33 per-
cent of the males changed /S/ into /C/ as Cu for Su.

1. 3. 16.6 percent of the females changed /Z/
into /S/ as Denig for Deniz..

1. 4. 16,6 percent of the females and the 16.6
percent of the males changed /B/ into /V/ as Veton
for Beton.

It is interesting that 83 percent of the partici-
pants changed /G/ into /D/ as the production of let-
ters /G/ is difficult to produce they might tend to
produce /D/ which is easier to produce.

Table 2. Consonant Replacements in Toddlers’
Vocabulary

if:z?l—t Female| % |Male| % Total
T>L 2 9%33,3| 1 |%16,6|3(%49,9)
N>R %16,6| 0 %0 [1(%16,6)
L>B 1 %16,6 | 1 |%16,6|2(%33,2)

2. 1. 33 percent of the females and the 16 per-
cent of the males replaced /K/ to /L/ as teLerKet
for teKerLek.

2.2. 16,6 percent of the females replaced //N/
to /R/ as soRNa for soNRa, but no male did.

2. 3. 16,6 percent of the females and the 16,6
percent of the males replaced /L/ to /B/ as Leblebi
for Bellebi.

Table 3. Wovel Drops in Toddlers’ Vocabulary

Drop |Female| % |Male % Total
A 2 %33,3 1 %16,6 | 3(%49,9)
o) 1 %16,6 | 0 %0 | 1(%16,6)

3.1. 33 percent of the females and the 16 per-
cent of the males dropped the letter /A/ as bi inste-
ad of 4bi.

3.2. 16,6 percent of the females dropped the
letter / O / as ycek instead of Oriimcek, but no
male did.

In this part the toddlers participating in the
research are observed and they were seen to pro-
duce some words by changing the original nature
of the words and likened the words by considering
its shape, sound and appearance as follows:

Table 4. Simily in Toddlers’ Vocabulary in Respect
of Semantics

Domain [Female| % [Male| % Total
Shape 1 %16,6| 2 [%33,3]3(%49,9)
Sound 3 %50 1 [%16,6|4(%66,6)

Appearance 0 %0 1 [%16,6| 1%16,6)

4. 1.16 percent of the females and the 33 per-
cent of the males changed the words meaning by
likening them to different objects due to their
shape, as they likened candy «Topitop» to the
«ball ball»

4. 2. 50 percent of the females and the
16,6 percent of the males pronounced the words
by imitating their sounds by likening them to dif-
ferent objects due to their sound, as they
pronounced «Telephone» as «Tik tik» and «Car»
as «Tis».

4. 3. 16,6 percent of the males likened «Meal»
to «Macaroni» as they included them in the
«Pastry» category; and, likened «Elder Sister» to
«Monument» as they included her in the «Sacred»
category.

Table 5. Anomotopia in Toddlers’ Vocabulary in
Respect of Semantics

Domain |Female| % [(Male| % Total
Human 3 %50 | 2 [%33,3|5(%83,3)
Sound
Vehicle 2 %33,3| 2 [%33,3|4(%66,6)
Sound

Nature 2 %33,3| 3 | %50 [5(%83,3)
Sound
Animal 3 %50 | 3 | %50 | 6(%100)
Sound

5. 1. 50 percent of the females and the

33,3 percent of the males pronounced words the
humans uttered by using different exclamations.
When they were crying they uttered as «Uhii
iihiiiiiiy, when they were frightened they uttered
as «Ahhhhhy; they uttered «Ooooooo» when they
were surprised.

5.2. 33,3 percent of the females and the
33,3 percent of the males pronounced the sounds
of the vehicles in their environment. They pro-
duced «Run rin rin» fort he «Carsy»; «Gicurt
gicirrty for the «Doory.

5. 3. 33,3 percent of the females and the
33,3 percent of the males pronounced the sound of
the nature by hearing the reflection of the sounds
from the nature. They uttered «Supp, sip» for the
«Rain»; and «Boomy for the «Explosiony.

5. 4. 100 percent of the females and the males
pronounced the sound of the animals by imitating
their sounds. They pronounced the sound of the
«Bee» as «Vizzzz.» «Bird» as «Ciik ciiiik», and
«Lamb» as «Meeeee».

Result. In this study, language productions of
the toddlers were examined in respect of morpholo-
gy and semantics. It is concluded that they changed,
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replaced the consonants in the vocabulary they
produced. In addition to this, they dropped some
vowels as they were producing the words in res-
pect of the morphology in Turkish mother tongue
acquisition process.

In addition to this, the toddlers were seen to
apply for semantic changes in their vocabulary
production process during mother tongue acquisi-
tion. The toddlers participating in the research are
observed and they were seen to produce some
words by changing the original nature of the
words and likened the words by considering its
shape, sound and appearance. Furthermore, the
toddlers pronounced some words by imitating
nature, human, vehicle and animal by their
sounds.

It is concluded that these changes occurred as
the result of the child development process and
they could be perished step by step by the parents’
effects and they could produce appropriate words.
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A. KABADAYI

ANALYZING THE CHILD-DIRECTED SPE-
ECH OF THE TODDLERS IN THE PROCESS OF
THE MOTHER TONGUE ACQUISITION IN
RESPECT OF MORPHOLOGY

This study is conducted to analyze the child-direc-
ted speech of the children at 24-36 month old from
morphologic aspect of Turkish language. As it is a lon-
gitudinal study, the researcher observed the toddlers at
specific intervals in playgrounds, schools and at home
for about 10 months. The researcher recorded the child-
directed speeches of the toddlers by the permissions of
their parents. After classifying the findings, the resear-
cher found out that the toddlers changed and replaced
some vowels and consonants of Turkish vocabulary
and caused morphological changes in some categories.
As a result some remarks were made to teachers and the
parents of the toddlers in the language acquisition process.

Key words: Child-directed speech, toddlers,
acquisition, morphology, longitudinal study.
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A. KABAJIABI

MOPOOJIO'NYECKHUE OCOBEHHOCTHU
JETCKOM PEYU HA 3TAIIE CTAHOBJIEHUSI
N OBJIAJAEHUSA POOAHBIM SI3bIKOM

Pabora mocesitiena aHaM3y IETCKOM pedn, B 4acT-
HOCTH MOP(}OIOTHYESCKUM OCOOCHHOCTSIM TYPEIKOTO
si3pIKa Ha JTare ero gopmupoBanus y aerei. [Ipen-
METOM aHallu3a CcTajla peyb JIeTei B Bo3pacTe oT 24 1o
36 MecsieB, KoTopas OblIa paccMOTpeHa B MOp(oII0-
THYECKOM acrekTe. B mccnenoBanny NpUHSIIN y9acTHe
11 mereii, 3a KOTOPHIMH HAOIIONATH B ONPEICICHHBIX
WHTEpBaTax B TeucHHe 10 MecsIeB Ha UTPOBBIX IUIO-
majKax, B IIKOJaX W JoMa. 3alliCH JCTCKOW peuw,
KOTOpbIC OBUIM CJICIaHBI B XOIIC HCCIICIOBAHUSI, OCY-
MIECTBISUIUCH C COTJIACHUS POJIUTEIICH.

Kntroueswle cnosa: nerckas pedb, I€TH, S3BIK, MOP-
(domorusi, ceMaHTUYECKHEe OCOOSHHOCTH, JOJITOBpE-
MEHHOE HCCJICIOBaHHE.

Cmamms Haoiuwna 0o pedaxyii 20.09.2017
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VIIK 81°373:811.112.2 (045)

KYJIBYHUIIbKUM Bikrop

KITACU®DIKALIL MOXIAHUX CJIIB CYYACHOI HIMELIBKOI MOBU HA
OCHOBI CEMAHTUYHMX KATETOPIN

CrarTs NpHUCBsIYCHA PO3IISILY CEMAHTHYHHUX KATEropill y CIIOBOTBOPI CYy4acHOI HiMEIbKoi MOBH. Y Hill po3-
KpPHUBAETHCS CYTh IIMX KaTeTopill Ta X 3HAUSHHS MPH TBOPEHHI HOBUX CJIIB. ABTOP MiATBEPIDKYE JYMKY OUIBIIOCTI
BYCHUX IPO iICHYBaHHS HABEICHUX KATEropiil i mokasye iXHiil yHIBEpCaIbHUIA XapaKTep i CEMAaHTUUHY IIPHPOY.

KirouoBi ciioBa: cemaHTH4YHI Kareropii, mpedikcu, HamiBnpediken, Tokaizallis, CHHTE3, CIOBOTBOPEHHS,

MOACIIb.

Beryn. AxTyansHiCTE 0OpaHOl TEMH HOJATae
B TOMY, IO JIOCJTiJ[PKCHHSI BUKOHAHE Ha IIEPETHHI CE-
MaHTHKH 1 CIIOBOTBOPY, KUl BUBYCHHUN HEJOCTAT-
HBO, IPOTE IIKaBUH 3 MOy y3arajlbHEHHS KIIacu-
(hixartii cTOBOTBIpHUX 3ac0O0iB 1 Mozeiel cydacHOi
HiMELbKOI MOBH 32 CEMaHTHYHUMHU O3HAKAMH.

Merta pociimKkeHHs] — BHUSIBUTH SIKUM YHHOM
1 SKi caM€ CEMaHTHYHI KaTeropii peaizyroTbCs
B CJIOBOTBOPI Cy4acHOI HIMEI[bKOT MOBH.

OG’exTOM BHUBYEHHS € CEMAaHTHUYHI KaTeropii,
0 BHPAXAIOTHCSA CYKYIHICTIO CJIOBOTBIpHHX
3aco0iB Cy4acHOT HiIMEIbKOi MOBH.

MarepianoMm AOCHTIHKEHHS MOCTYKWIH Cy(iK-
caibHi Ta npedikcanbHi Moaei, HamiBOpedikcH.

IMocTanoBka npodaemu. JlocmimkeHHs co-
BOTBIPHOT CHCTEMHU CyYacHOi HIMEI[bKOI MOBH Ha
€IUHOMY CEMaHTHYHOMY HiAIPYHTI CTAIO MOXKITH-
BUM ITiCJIs1 3aIPOBAKEHHS 10 IPAKTUKH MOBHOTO
aHaJi3y MOHATTA «CeMaHTHU4Ha Himay [1, c. 50] Ta
yCBijoMiIeHHS (akTy acuMmeTpii GopMu 1 3MicTy
Ha piBHI cJIOBOTBIpHOT Mozieni. HacTymHuM Kpokom
Yy IbOMY HampsMi CTaB BUCHOBOK PO JTOIIIBHICTh
00’eqHaHHS OJHOTUIIHUX «CEMAaHTUYHHUX HIILI»
Y «CIIOBHHKOBi Onokm» [2, c. 84]. TepMiH «cioB-
HUKOBHH OJIOK» 1 METOIMKA «CIIOBHUKOBHUX OJIOKiBY
YCITIIHO 32aCTOCOBYIOTECSI 715l BUPIIIEHHS TPAKTHY-
HUX 3aBAaHb CIOBOTBIPHOTO aHami3y W Jorernep
[3; c. 100-104], mpuaoMy TOJOBHUM HACTIAKOM iX
MIOCJIIIOBHOTO 3aCTOCYBaHHS MOXXHA BBaXKaTH
BHU3HAHHS TPUHLMUIIOBOI MOMJIMBOCTI BUIUICHHS
HeaOUsSKUX CEMAaHTUYHUX YIPYNOBaHb MOXIAHUX
CITiB pi3HOT MOP(OIOTIHHOI CTPYKTYPH, TO3ZHAYECHUX
TEPMIHOM «CEeMaHTH4YHA MOneby» [4, ¢. 3-9].

Tlomanpmmii pO3BUTOK CIOBOTBOPY, OPi€HTO-
BaHOTO Ha CEMAHTHUKY IOXiTHUX OAWHUIIb, O3HaMe-
HOBaHUU TOSBOKO Pi3HHUX CIOCO0IB aHATI3y, KOTpi
i JIATIIM B OCHOBY BiANOBiTHOI TEOPETUYHOI KOH-
uenuii. Haiiuacrilme npakTUKyeTbes NETaIbHHUMA
OTHMC CEMAaHTUYHUX PI3HOBUIIB CTPYKTYPHO-CEMaH-
THYHUX MOJENICH y MeXax ONHI€T YJaCTHHU MOBH
abo omHOTO cTI0CO0Y CIOBOTBOPY [5, ¢. 105-109].

© Kynpunnekuii B., 2017

Takuii miaxia cpsMOBaHW Ha BUBYEHHS OIHIET
a00 KUTBKOX OJHOTHITHUX «KIIITUH» CJIOBOTBIPHO-
ro JIajy.

[Hmui masx [moisira€ B CIIIBBIIHECEHHI
ITOX1THOTO CJIOBAa 3 CEMAaHTUYHUMH YTPYITOBaHHS-
Mu ab0 THUIMaMH CEMaHTUYHUX BiTHOIIEHB, IO
ICHYIOTh y cucTeMi Jekcuku [6, ¢. 119—132]. Ta-
KHUH TiIXi1 Ma€ Ha3BY <«JICKCUKOIICHTPUYHUI.

[lopa3 6ibII0T TOMYIISIPHOCTI HAOyBaeE OHO-
MaciOJIOTIYHUH aHali3 CEMaHTHUKH CIOBOTBIPHHX
OIMHHUIIB 3a IX 3B’ SI3KOM HE 31 CBITOM CJIiB, a 31 CBI-
TOM peueit [7, ¢ 13].

YcBigomieHHs TOro ¢GakTy, U0 B OCHOBI CJIO-
BOTBOpY JIeXaTh Ti X CEMaHTHUYHI KaTeropii
JIOCUTHh BHCOKOTO PiBHsI aOCTpaKIii, o U y cuH-
TAKCHC1, IPUBEJIO 10 BHHUKHEHHS KOHIICTIIT, Opi-
€HTOBAaHOI HAa CEMaHTHKY CHHTaKCHCY [8, ¢. 36—42].
B 1i 0cHOBY MOKIIa/IeHO TOHSTTS «ITTUOMHHUX BiJI-
MiHKIB»,[9, c. 369—495] cemanTnyHuX GyHKLIH
[10, c. 9], cemanTnunmx akTaHTiB [11, ¢c. 15] unm
cemMaHTH4HHX poneit [12, c. 241]. Ha nymky
0O.C. KybpsKkoBoi, «HeMae XOAHOI Kareropii i3
Y9HCciIa THX, 10 OMHCYIOTHCS B paMKaX BiAMIHKOBOL
rpaMaTHKy, sika O He Malla CBOEI aHaJorii B OHO-
MaciOJIOTIYHUX KaTeropisx, IO BUPAKAIOTHCH 3a
JIOTIOMOTOIO0 CJIOBOTBipHUX 3aco0iB». [13, c. 72].
OpnHak ciij 3ayBaXXUTH, [0 KUIBKICTh CEMaHTHY-
HUX BIJIMIHKIB, poyied 4u (QYHKIIH KOTUBAETHCS
Bixm 7 mo 50 [14, c. 46], a camy 110 Teopiro Hapasi
HE MOKHa BB)KaTH JI0 KiHIIA C(hOPMOBAHOIO 1 TIOB-
HICTIO TOCKOHaJ010. OKpiM IIBOTO, y CIIOBOTBOPI
iCHye 0araTo 3Ha4CHb, IO HiSK «HE BITUCYIOTHCS
B «IJIMOWHHOBIJIMIHKOBY» MOJI€JIb, 3 YUM IIOTOJI-
Kyerbest ¥ cama O.C. KyOpsikoa [15, c¢. 195].
Tomy mimxim, SKHA TPYHTYETHCS Ha 3iCTaBICHHI
CEMaHTHYHUX TpOoIeciB (GOpMyBaHHS CMHCIOBOI
CTPYKTYPH MOXiTHUX OJWHUIB 3 CHHTAKCUYHHUMHU
MPOIIECaMH PO3TOPTAHHS MOBJICHHEBOTO BUCJIOB-
JIIOBaHHS, 1 KOTPUU BUSIBUBCSI JIOCUTH ILIITHUM
Mpyu BUBYCHHI cKiIamgHux ciiB [16, c. 159], e
MOXK€ BBaXXaTHCA [OCTAaTHIM [JII CTBOPEHHS



