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INFLUENCE OF PARENTAL ATTITUDE
ON THE MENTAL DEVELOPMENT OF PRIMARY SCHOOL STUDENTS

Abstract

The article presents the results of theoretical and empirical research of the influence of parental attitude
on the mental development of primary school children.

The aim of the article is to study the features of parent-child relationships as a prerequisite for the
formation of the child s personality and mental development. Theoretical analysis of the problem showed that
the attitude of parents to the child is especially important during all childhood years, especially during age
crises, in particular, during primary school age and is realized in maintaining emotional contact with the child,
a form of control over his/her behavior, effective-evaluative, consciously-selective idea of the child, which
determines the peculiarities of parental perception, the nature and manner of communication with the child,
methods of influencing the kid.

An empirical study of the influence of parental attitudes on the mental development of junior students was
conducted among students in grades 2-4 aged 8-10 years using psychological techniques: the method of "Test-
questionnaire of parental attitudes (ORO)" (A. Varga, V. Stolin), which explores the emotional attitude to the
child (acceptance-rejection), socially desirable image of parental attitude (cooperation), interpersonal distance
in communication with the child (symbiosis), the form and direction of control over its behavior, the attitude of
parents to the failures of the child; the projective method "Picture of the family" reflects the child’s attitude to
the family as a whole and to its individual members and his/her perception of own place in the family; "PARI"
method (E. Schaefer, R. Bell) is designed to study the attitude of parents to various aspects of family life (family
role).

Empirical research results have shown that a favorable family environment, harmonious relations
between spouses, a constructive type of parental attitude in which the child is free from excessive custody or
control, and parents accept and understand the child, seek to be friends and advisers, flexibility in
communication and means influence on the child in view of the age, positively affect the emotional state and the
formation of individual and personal qualities of the child, the relationship with parents. Children with adequate
parental practice are characterized by good adaptation to the school environment and communication with
peers, they are active, independent, proactive, friendly, empathetic. The destructive influence of parental
attitudes on children increases in those families where at least one of the adults is experiencing emotional
distress.
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Introduction. In the life of every child, the family is of great importance. Relationships with parents,
the attitude of parents to children play a significant role in their further personal development.
Communication with parents in the early years, their influence on the ways of resolving typical age
contradictions, conflicts and failures of adaptation appear later and manifest themselves as characteristic
problems in an adult. Negative childhood experiences lead to infantilism, egocentrism, increased aggression
- all this is a prerequisite for difficulties in fulfilling their own parental role, to the rejection of their own
child.

It is known that a person’s psychological health depends on how exactly the needs of his/her mental
development in childhood were met. In order for a child to grow up healthy and efficient, it is necessary to
satisfy his/her basic psychological needs: physiological (food, housing, etc.); security needs related to the
desire for a stable, safe being, protection from fear, pain, disease, etc.; social needs (realization of human
connections, sense of belonging to a certain group); the need for self-affirmation given by the family, etc.
(Kosanbos, 1988).

In cases where the child has a negative attitude to life, a tendency to pessimism, apathy (i.e., the need
for attachment is not satisfied), it is the family that forms a sense of significance. Otherwise, the child
develops a sense of grayness, incompetence, the need for development is not accomplished. If a child is
born into a family in order to meet the needs of the mother, father or other family members, the kid does
not go through all the stages of mental development.

The aim of the article is to study the features of parent-child relationships as a prerequisite for the
formation of the child’s personality and mental development.



Relevance of research. The family is the closest environment for the formation of personality, influencing
the needs, social activity, psychological state of the child. "Parent-child" connections are of paramount importance
for the formation of the family structure, its current state and directions for future development (ITomutkina,
3naromyx, Ximuenko & IToropinasceka, 2010). It is interesting that the style of upbringing, the nature of parents’
treatment of the child affect the peculiarities of the child’s development, the formation of his personality, character
traits during all years of childhood. But they play a particularly important role in critical periods of child
development. Therefore, when talking about the problems of primary school age, we must first keep in mind the
problems of two age periods: the crisis of 6-7 years and, in fact, primary school age, which covers the period from
6-7 to 10-11 years (Burorcekuii, 1984).

The primary school age has features of transition, a period of significant positive changes. Therefore, the
achievements reached by the child independently are very important: in cognition, in acquiring the skills and
abilities of educational activities, in relationships with peers, teachers and parents, in gaining self-confidence, in
their capabilities, in developing the need for success. It will be difficult to do this in the future, out of this sensitive
age period. This age is also called the first adolescence. It is believed that young age is the period of maximum
"extroversion". Important changes are taking place in the area of feelings and social experience. School age is
the apogee of collectivism. The children’s team plays a serious role in the development of a child from the age
of three, now it is becoming a decisive factor. The child seeks to keep up with others, to earn their recognition.
In the children’s group, feelings of friendship, camaraderie, a sense of solidarity, duty and responsibility to others
arise and develop. Their goal is to come up with something, take something, prove something, and not just play
fun. If a child, for some reason, cannot be equal to others, he/she has a complex of inferiority. It is at this age
that complexes arise. Awareness of one’s own usefulness and need is the most important means in the fight
against feelings of inferiority.

Formulation of the problem. The psychological literature widely describes the phenomenology of the
relationship between parents and children, analyzes the nature and negative results of inadequate parental attitudes,
wrong parenting styles for the current and future development of the child. At the same time, the nature and
mechanisms of the influence of certain aspects of the parental attitude on the mental development of the child are
insufficiently studied and, therefore, require additional study.

In the works of scientists (Bapra, 2001; Tap6y3oB, 1990; T'osopyH, 2004; 3axapos, 1990; CromiH,
1989) and others the dependence of the formation of the child’s personality on the style of upbringing in the
family, parental attitude, ways of family communication is shown. In this case, the course of mental development
of the child is significantly affected not only by gross violations of parental attitudes and behavior. According to
scientific research (bopumescekuii, 1995; Eiineminep, 1996), different styles of care and treatment of the child
from the first days of his life form certain features of the child’s psyche and behavior. In the medical clinical
literature, we can find description of extensive number of parental attitudes phenomenology, parenting styles, as
well as their consequences - the formation of individual characteristics of the child within the normal and deviant
behavior. Different combinations of parenting parameters (intensity of emotional contact with the child:
hyperopia, guardianship, acceptance, rejection; control parameter: permissive, possible, situational, restrictive;
sequence - inconsistency; affective stability - instability; anxiety - non-anxiety) are correlated with different
types of children (limited, affective instability on the part of parents leads to the development of the child’s
neurosis of fear, over-acceptance, "permissiveness”, inconsistency - to the development of hysterical neurosis,
severe limitation - to the neurosis of obsessive-compulsive disorder) (3axapos, 1990).

Thus, the nature and degree of influence on the child determines many factors, and above all the
personality of the parents themselves as the subject of interaction: gender (the same as the child, or opposite);
age (young, minor mother, elderly father, father of a late child); temperament and features of the father’s
character (active, impatient, inflammatory, domineering, indulgent, careless, restrained); religiosity; national and
cultural affiliation; social status; professional affiliation; level of general and pedagogical culture, etc.

Research methods. An empirical study of the influence of parental attitudes on the mental development of
primary school students was conducted among 40 parents and 40 students of grades 2-4 (age 8-10) of Erudite and
a specialized school with in-depth study of English Ne 324 Solomyanskyi district of Kyiv. Of the 40 children, 24
children (60%) are raised in a full family, the parents are in a registered marriage, and 16 children (40%) are a
single-parent family: the parents are divorced or a single mother. The following psychological methods were used:
"Test-questionnaire of parental attitude (ORO)" (Bapra, Croxnin), which contains 5 scales and explores the integral
emotional attitude to the child (acceptance or rejection), socially desirable image of parental attitude (cooperation),
interpersonal distance in communication with the child (symbiosis), the form and direction of control over the
child’s behavior (control), as well as the attitude of parents to the failures of the child; projective method "Picture
of the family", which reflects the child’s experience and perception of his/her place in the family, the child’s attitude
to the family as a whole and to the individual members; "PARI" method (ILledbdep, Bemwt), which contains 23



scales and is designed to study the attitude of parents (especially mothers) to various aspects of family life (family
role) - 8 scales and 15 scales for parent-child relationships (optimal emotional contact, excessive emotional distance
with the child, excessive concentration on the child). Raw scores were processed using Excel and SPSS statistical
package using correlation data analysis.

Results. As a result of the empirical study, the following data were obtained, which are presented in
table 1.

Table 1
The results of diagnostics according to the method of parental attitude (Bapra, Croutin)
Respondent, %
Scales Complete_: family Incomplet_e famil
. Medium . Medium
High level Low level | High level Low level
level level

Acceptance 6,3 81,2 12,5 0 81,8 18,2
Cooperation 75 25 0 91 9 0
Symbiosis 31,3 62,5 6,2 18,2 73,8 9
Control 12,5 62,5 25 0 81,8 18,2
Altitude to 6,3 25 68,7 18,2 36,3 455
failures

According to the indicators in Table 1, a positive attitude towards the child prevails in complete families, they
have higher indicators on the scale of "acceptance” (6,3%) than in single-parent families. However, 91% of
respondents from single-parent families have high scores on the "Cooperation™ scale. Parents seek to cooperate with
the child, show considerable interest in his/her affairs. Whereas in complete families only 75% of respondents have
high rates. In complete families, more parents want to be united with the child, contact with a kid (31,3%) than in
single-parent families (18,2%). In single-parent families, a larger percentage of parents (9%) establish a significant
psychological distance between themselves and the child, taking little care of the kid. In complete families it is 6,2%.
According to the "Control" scale, single-parent families do not have high rates, which indicates that neither parent
treats the child too authoritarian, demanding absolute obedience. Whereas in complete families, 12,5% of respondents
use it. However, the average level of control is much higher in single-parent families — 81,8%, while in a complete
family - 62,5%. 18,2% of respondents from single-parent families consider their children small losers, do not pay
attention to the thoughts, interests, feelings of their own child. In complete families, this figure is 6,3%. Also, 68,7%
of respondents from complete families believe that their children’s failures are just a coincidence and believe in them,
while in single-parent families — 45,5%.

If we summarize the data of respondents from complete and incomplete families and depict them
graphically, we obtain the following results shown in Fig. 1.



Acceptance  Cooperation Symbiosis Control Attitude to failores

W High level B Medium level BLow level

Fig. 1. Distribution of parental attitude types in the group of children under study

Therefore, according to the results of diagnostic research using this method and according to the
indicators of fig. 1. the majority of respondents have high scores on the scales of "cooperation",
"symbiosis" and low on the scale of "attitude to failure”. These data show that most parents show a
genuine interest in the interests of their child, value the child’s abilities, and encourage the child’s
independence and initiative. They strive to be on an equal footing with him/her. High scores on the
"symbiosis" scale indicate that parents strive for a symbiotic relationship with the child, feel unity with
the child, always try to be closer to the kid, meet basic needs, protect from trouble. However, these
parents treat the child’s failures as a coincidence, do not lose faith in the offspring.

Therefore, we can talk about the difference in the direction of parental attitudes in the studied
groups. This will help to build a clearer picture of the problem under study and to determine the
particularity and nature of the relationship between the emotional disorders of children from complete
and single-parent families and parental attitudes.

Studying the features and type of parental attitudes towards the children under study, we identified
two main generalizing types:

1) constructive attitude: the child is in a positive family relationship, free from excessive care or
control, with accepting and understanding attitude of the parents; the desire of parents to be friends and
mentors for the child;

2) destructive attitude: the type of parental influence in which the child is in an uncomfortable family
situation, with an authoritarian style of upbringing, where excessive control and rejection of their own child
prevails; parents usually have a low opinion of their own child, which provokes the low self-esteem.

Such a division is conditional, of course. In general, the analyzed scales and their indicators are
understood and analyzed by us in this way, i.e., according to the level of favorable impact on the child.

The "Family Picture™ technique helps to establish good emotional contact between the
psychologist and the child, relieves the tension that arises in the research situation. In pictures, children can
express things that are difficult for them to express by words. Observing the drawing process, useful
information about the child’s family relationships was obtained. Some children constantly covered their
drawing with their hands, which testified to the children’s distrust of their own strength, the need for support
from adults. Most of the students started their drawing with a picture of mom or dad, to whom they relate
well. The location of family members in the picture shows their relationship.



Analysis of the "Picture of the family" method results are presented in table. 2. They helped to find
out the child’s attitude to family members, as well as establish the characteristics of the relationship that
cause kid’s anxiety and conflict.

Table 2
Distribution of indicators and characteristics of respondents
from complete and incomplete families ("'Picture of the family'")
Respondents,%
Scales Complete family Incomplete family
Favorable family situation 62,5 18,7
Family anxiety 12,5 37,5
Conflict in the family 58,3 62,5
Feelings of inferiority of the child in a family 25 56,2
Hostility in a family 16,6 18,7

As it can be seen from table. 2, a more favorable family situation is observed with children of the
first group (62,5%). These children grow up surrounded by love and self-respect, have a warm relationship
with their family members. In general, bright colors dominate in the pictures of children from complete
families, usually depicting both parents, the child is placed in the center of the picture surrounded by
relatives, brothers and sisters.

Most of the studied children from single-parent families are characterized by distress. The absence
of one of the parents, the constant employment of the other (usually the mother) leads to a feeling of
loneliness and at this background feelings of anxiety. Disharmonious relations between family members,
which are manifested in quarrels, lead to negative characteristics in the child, provoke conflict and
aggression.

The rate of anxiety is quite high in both groups of children. The child, prone to anxiety, is constantly in a
wary and depressed mood, he/she has complex relationship with the world around, which is perceived as scary
and hostile. Anxiety of younger students can be caused by both external conflicts originating from the parents
and internal - from the child himself. One of the most common causes of anxiety is high demands on the child,
inflexible, dogmatic system of education, which does not take into account the child’s own activity, interests,
abilities and inclinations. The most common system of education - "you have to be an excellent student.” The
reason of anxiety is always an internal conflict, which can be caused by: conflicting demands from parents;
inadequate requirements that do not meet the capabilities and aspirations of the child; negative demands that put
the child in a humiliated, dependent position. In all three cases there is a feeling of "loss of support"; loss of
strong guidelines in life, uncertainty in the world around. Studies have shown that in childhood, when the
foundation of the human personality is laid, the consequences of anxiety can be significant and dangerous.
Anxiety always threatens where the child is a family "burden”, where there is no love or the upbringing is
excessively rational, academic, cold, without feelings and sympathy. Anxious children are characterized by
frequent manifestations of anxiety and worry, a large number of fears and special sensitivity, as well as low self-
esteem. Drawing helps to recognize anxious children. Their drawings are characterized by a large humber of
hatching, strong pressure, as well as small image sizes. Often such children are "stuck™ on details, especially
small ones. Such children have a serious, restrained facial expression, lowered eyes, sit neatly on a chair, try not
to make unnecessary movements, not to make noise, prefer not to attract the attention of others. Such children
are called modest, shy.

In general, (average indicators), a favorable family situation is observed in more than 40,6% of
families. Family cohesion, drawing family members with joined hands, their unity in common activities are
indicators of psychological well-being, perception of family integration, inclusion in the family. In 25% of
families children experience high anxiety. Strong shading, or strong pressure when depicting figures give
a sense of anxiety that the child feels in relation to this character. In such drawings, children often used
erasure, redrawing. According to practice, children who feel insecure, anxious, tend to draw small figures
that modestly occupy a small part of the sheet. 60,4% of families face conflict. The drawings show the
separation of family members from each other, sometimes using "barriers™ in the form of walls, objects, lines.
Inadequate size of individual figures indicates the significance or, conversely, not the significance of this person
for the child. The absence of a family member indicates possible difficulties in interpersonal relationships,
indifference, emotional alienation, and so on.



Feelings of inferiority are felt by children in 40,5% of families. Small figures of themselves, depicted
in the company of parents, express feelings of helplessness. They feel weak, insignificant in the family.
The image of themselves at the bottom of the sheet indicates the child’s deprivation, the feeling of
inferiority. Such children often portray their legs as weak, short, and poorly drawn. The figures are unstable,
ready to "fall" at any moment. Hostility in the family occurs in 17,5% of families. Aggressive posture, too
wide eyes, pursed lips, open mouth, disproportionately large hands, long and well-drawn fingers indicate
family aggression.

So, we come to the conclusion that in general a favorable family situation affects the emotional state
and well-being of the child, the formation of individual and personal qualities, their relationship with
parents. However, there are families where children are most anxious about the family microclimate, family
conflicts, hostility in the family, and feelings of inferiority. It is obvious that children unconsciously express
insecurity, anxiety, built on a weak foundation in a symbolic way. In the absence of a basic sense of security,
personality development is impaired; constant anxiety continues to hinder the movement to emotional
maturity and mental health.

Due to the results of "Picture of the family" graphics method, there was a tendency for the
constructive type of parental attitude to dominate in complete families and the destructive type of attitude
- in incomplete. Statistical analysis, however, did not confirm the assumption: this interdependence is not
statistically significant.

As a result of the PARI method by data on parental attitudes in families of primary school students
were obtained (Tables 3, 4).

Table 3
Distribution of parental attitudes (Illaddep, Besir)
Respondents,%

Ne Characteristics (scale) High . Low

level Medium level | level
1 Verbalization 62,9 37 0
2 Excessive care 22,2 62,9 14,8
3 Dependence on family 11,1 70,7 18,5
4 Suppression of will 11,1 85,2 3,7
5 Feelings of self-sacrifice in the role of mother 29,6 62,9 7,4
6 Fear of offending 22,2 70,3 7,4
7 Family conflicts 7,5 92,5 0
8 Irritability 7,4 74 18,5
9 Excessive severity 3,7 66,6 29,6
10 Exclusion of extra-family influences 18,5 74 7,4
11 Super-authority of parents 48,1 44,4 7,4
12 | Suppression of aggression 14,8 70,3 14,8
13 Dissatisfaction with the role of the housewife 3,7 62,9 33,3
14 Partnership relations 18,5 77,7 3,7
15 Development of the child’s activity 37 59,2 3,7
16 Evasion of contact with the child 3,7 66,6 29,6
17 Indifference of a hushand 11,1 81,4 7,4
18 Suppression of sexuality 3,7 66,6 29,6
19 Maternal dominance 0 74 26
20 Excessive interference in the child’s world 29,6 62,9 7,4
21 Equal relations 37 59,2 3,7
22 | The desire to accelerate the development of the child 3,7 59,2 7,4
23 Dependence of the mother 25,9 70,3 3,7

The general analysis of the data presented in table. 3 shows such prevailing features as verbalization
(62,9%) and parental authority (48,1%), which indicate that a significant number of parents encourage verbal
expressions of their children. At the same time, there are parents who take a position of authority towards
their child, which is an indicator of a destructive attitude. The method assumes three groups of parental attitude
to the child: optimal emotional contact, excessive emotional distance from the child and excessive

concentration on the child. Let’s consider their components (Table 4.).
Table 4



Distribution of indicators by type of parent’s attitude to children (Illepdep, Benn)

Respondents,%
Ne Characteristics (scales) Groups of scales High Medim ILe c\)/\(/evl
level level

1 Verbalization 62,9 37 0

14 | Partnership relations 1. Optimal 18,5 77,7 3,7
15 | Development of the child’s activity emotional contact 37 59,2 3,7
21 | Equal relations 37 59,2 3,7
8 Irritability 2. Excessive 7,4 74 18,5
9 | Excessive rigor _ emotional 3,7 66,6 29,6
16 | Evasion of contact with the child d'Sta”gf]i‘l’é'th the | 457 66,6 20,6
2 Excessive care 22,2 62,9 14,8
4 Suppression of will 11,1 85,2 3,7
6 Fear of offending 22,2 70,3 7.4
10 | Exclusion of influences outside the family 3. Excessive 18,5 74 7.4
12 | Suppression of aggression concentration 14,8 70,3 14,8
18 | Suppression of sexuality on the child 3,7 66,6 29,6
20 Excessive interference in the child's world 29,6 62,9 7,4
99 The de3|(e to accelerate the development 3,7 59.2 74

of the child

The results from table 4 show that the "optimal emotional contact” group has the largest number of
characteristics with high rates. That is, these respondents encourage their children to verbal expressions and
activities, build equal relationships and partnerships with them. According to the indicators of “excessive
emotional distance” with the child, the following results were obtained: 3,7% of respondents have a high
level on the scales of "excessive severity" and "avoidance of contact with the child", which indicates a
clearly cut distance and avoidance of the contact with the child. The same percentage of parents are overly
strict with their children. 7,4% of parents feel obvious irritation towards the child. We believe that the
problem of excessive emotional distance in child-parent relationships is quite common, which is a
consequence of the elementary inability of parents or their unwillingness to express understanding and
support to a child during unstable emotional period of growing up.

The results in the group of excessive concentration on the child highlight such indicators as excessive
interference in the child’s world (29,6%), excessive care (22,2%) and fear of offending (22,2%). That is,
this group of respondents experience excessive parental obsession and fear of harming the child. Excessive
concentration on the child occurs in 15,7% of respondents, indicating that for these parents the child has
become "a matter of their lives" or "the center of the universe." We believe that today the issue of excessive
concentration on the child is very relevant and such parents should reconsider their attitude to children.
After all, parents who take too much care of their offspring do them a "bear service", protecting them from
difficulties (not even significant), excessively interfering in the child’s world, controlling it, imposing their
will on it. Children in such families tend to be dependent, deprived of their own opinions and voting rights,
and as a result, unadapted to life and highly anxious. After all, in adulthood, when facing difficulties, the
child will not be able to make decisions independently, and most importantly - to be responsible for this
decision.

Thus, the most distinctive indicators of the "PARI" method are excessive interference in the child’s
world, suppression of will and aggression, the desire to accelerate the child’s development and excessive
care for the child. It is worth noting that the above symptoms together constitute a scale of excessive
concentration on the child, which, in our opinion, is a destructive type of parental attitude.

Conclusions. As a result of theoretical and empirical study of the influence of parental attitudes on the
mental development of primary school students, the following conclusions can be drawn. The attitude of parents
towards the child is especially important during all years of childhood, especially during age-related
developmental crises, in particular, during primary school age, which covers the period from 6-7 to 10-11 years.

Parental attitude is embodied in maintaining emotional contact with the child, a form of control over
her/his behavior. It contains a subjective-evaluative, consciously-selective idea of the child, which determines
the characteristics of parental perception, nature and manner of communication with the child, methods of



influencing. Favorable family environment, harmonious relations between spouses, constructive type of parental
attitude, in which the child is free from excessive custody or control, where parents accept and understand the
kid, seek to be friends and advisers, flexible in communication and influence the child according to his/her age
positively affect the emotional state and the formation of individual and personal qualities of the child, his/her
relationship with parents. Children with adequate parental practice are characterized by good adaptation to the
school environment and communication with peers, they are active, independent, friendly, empathetic.

Destructive attitude - a type of parental influence in which the child faces uncomfortable family situation,
an authoritarian style of upbringing, excessive control and rejection. Parents usually have a low opinion of their
own child, which provokes her/his low self-esteem. The destructive influence of parental attitudes on children
increases in those families where at least one of the adults is experiencing emotional distress.

And finally, being a parent is the most difficult kind of human creative activity. And the task of parents
is to teach a child to be a HUMAN in the full sense of the word - to teach how to create his/her own life and
inner world, to be happy and share this happiness with others.
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BILINB BATBKIBCHKOT'O CTABJIEHHS HA TICUXITYHU PO3BUTOK YUYHIB
MOJIOAHIINX KJIACIB
Pe3rome
Y ecmammi nooani pesynomamu meopemuuno2o ma eMuiputHO20 OOCTIONCEHHS BNAUBY OAMBKIBCLKO2O
CMAGTIEHHs. HA NCUXIYHULL PO36BUMOK MONIOOWUX ULKOJIAPIS.

Memorw cmammi € OocniodxcenHss ocobaugocmeti OAMBKIBCLKO-OUMAYUX CIMOCYHKIB 5K Nepedymosu
Gopmyearms ocobucmocmi Oumunyu ma it ncuxiynozo pozeumxy. Teopemuunutl ananiz npobiemu 3aceiouus, wo
cmaeiieHHs 6amvKie 00 OUMUHU MAE 0CODIUBE 3HAUEHHS NPOMAZOM YCIX POKI8 OUMUHCMEA, 0COOIUBO, Ni0 Yac
BIKOBUX KPU3 PO3BUMKY, 30Kpemd, NpOmAcOM MOA0OUI020 WIKIIbHO20 GIKY Ma peanizyemvcs Y niOmpuMaHHi
eMOYILIHO20 KOHMAKMY 3 OUMUHOI0, (YOPMOI0 KOHMPOMIO 3a ii NOGEOIHKONW, MICIUumy cyo'€KmueHo-oyinHe,
CBI00MO-8UDIPKOBE YAGNICHHS NPO OUMMUHY, WO 0OYMOBTIIOE OCODAUBOCIE OAMBKIBCHK020 CHPULIHAMMSL, XAPAKMep
i cnocib cninky8aHHs 3 OUMUHOI0, NPULIOMU 8NIUBY Ha Hel. Emnipuune OOCHIONMCeHHs 6Nau8y OAMbKIBCbKO2O
CMAGTIEHHSL HA NCUXTYHULL PO3GUMOK YUHIE MOJIOOWUX KIACIE NPOB0OUNOCs ceped yuHie 2-4 knacis eikom 8-10 poxie
30 OONOMO2010 HCUXONOZIMHUX MEMOOUK: Memoouxa « Tecm-onumyeanvrux dbamvxiecokoeo cmagienus (OPO)y
(A. Bapaa, B. Cmonin), aka 00ciioxHcye emoyitine Cmagients 00 OUMuUHY (RPULHAMMA-HeNPUUHAMMS), COYIAIbHO
badcanull o0pasz 6amvKiBCbKo20 CMABNeHHs (KOONnepayiio), MidcocoOUCmiCHy OUCAHYIIO V' CNIIKY8AHHI 3
OumumHow (cumbios), opmy i HANPSIMOK KOHMPOTIO 34 ii NOBEOIHKOW, CIABTEHHS OAMbKie 00 He0ay OUMUHU,
npoexmusHa Memoouka «Mamorok cim’i» 8i00opasicae cmagnenHs OUmuHU 0o cim'i 6 Yinomy ma 0o okpemux it
YjleHig ma cnpuliHamms Heto c8o2o micys 8 cim'i; memoouxa « PARIDy (E. Llleghgpepa, P. Benna) npusnauera ons
BUBHEHHSI CMAGIECHHSL ODAMBKIE 00 PI3HUX CIOPIH CIMEHO20 HCUmmst (CIMeHOI poii).

Y pesynomami emnipuunoco Oocniodcents 0yn0 006e0eH0, WO CNpusmausa cimelina 0O0CmaHo6Ka,
2APMOHIUHI CHOCYHKU MIXHC NOOPYIHCIHCAM, KOHCHPYKIMUBHULL MUN DATNBKIBCLKO20 CMAGIEHHS, 30 K020 OUMUHA
BLILHA 6I0 HAOMIPHOT ONIKU YUl KOHMPOTIO, @ DAMBbKI NPUILMAIONb MA PO3YMIIOMY ii, npasHyms Oymu Opy3samu ma
NOPAOHUKAMU, SHYHKICIb Y CRUIKYBAHHI M 3ac00i8 GNausy HA OUMUHY 3 0210y HA i GIKOBI 0COOAUBOCH,
NO3UMUBHO GNIIUBAIOMb HA eMOYIIHULL CMAH Ma (hOpMYBAHHS IHOUBIOYAIbHO-OCOOUCMICHUX AKOCMel OUMUHU, il
83AEMUH 3 OAMbKAMU.

Knrouoei crosa: dbamvriscoke cmasientss, 0imu; MOLOOWI WKOAAPT; NCUXIHHULL PO36UMO; YVUYHI
MOAOOWUX KIACI8.



