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HIGHER EDUCATION TUTORING ENGLISH IN MODERN ENVIRONMENT

Abstract

The article presents the results of the theoretical analysis of the formation of foreign language
communicative competence in the process of professional training of modern applicants for higher education
in the digital age. The objective of the study. The aim of the study was to consider innovative trends in the
organization of foreign language education, in particular English-language education in the context of
digitalization as a means of modernizing the training of students.

A review of the classical operational and methodological tools of foreign language education allowed
to identify significant shortcomings in the formation of foreign language competencies. Methods. During the
study the research philosophy, research approach, methods of data collection, sampling and ethical
considerations application methods were applied. Results. The findings of the study showed that the use of
presentations, information and communication technologies, dictionaries will contribute to the effectiveness
of professional training, especially English preparatory part. It is worth noting that the stages of
involvement, training and active work of the three-stage method of organizing English classes will contribute
to the modernization of the educational process in higher education institutions of Ukraine. Conclusions. We
came to the conclusions that the introduction of digital technologies requires a completely new rethinking of
the functioning of higher education: until now, our ideas about education were based on the norms and
values of the twentieth century. In this way, students are prepared for the challenges of the past, not for the
new challenges of a society that is undergoing constant change. However, young people must be prepared
for their future intellectually and emotionally as well as under the right conditions. Digitalization is
fundamentally changing our global society at all levels. Just one look at the rapid development of artificial
intelligence gives an idea of what awaits us in the near future.

It has been proven that audio and visual perception of information, experiments and verification of
using digital technologies diversify classes and have a positive effect on student motivation. Thus, thanks to
the digital components, individual and collective learning bring more satisfaction and the learning process
becomes more visible.

Key words: innovative; foreign language; communicative competence; technologies; presentations;
approaches and methods; dictionaries; digital age.

Introduction. The word “innovation” is derived from Latin word “innovare”, which means to change
something new. In other words, it can be said that ,,innovation™ involves the practical implementation of new
ideas. Due to tremendous progress in information and communication technology, the scenario of
contemporary teaching techniques is entirely changed.

And the teacher of 21-st century should shed traditional concepts and techniques of classroom
teaching and should adopt the recent and innovative teaching techniques. Teaching English depends on the
potential excellence, skills and update knowledge of English teachers. The role of English teacher in present
context has remarkably changed because of various factors such as social, cultural, economic and technology
developments across the globe. The subject of teaching English at this level is very wide and the difficulties
the teacher faces are at large. Due to globalization the world is changing rapidly, hence a teacher has to
improve and update knowledge of innovative techniques to meet the demand of changing era. English
language teachers must be innovative, imaginative, and resourceful and have thorough knowledge
of the subject and adopt new techniques to change socio, economic status of the country (Brunner,
Fasca, Heinze, Honey, Light, Mandinach & Wexler, 2005).

All around the world, students of all ages are learning to speak English, but their reasons for wanting
to study English can differ greatly. Some students, of course, only learn English because it is on the
curriculum at primary or secondary level, but for others, studying the language reflects some kind of a
choice. Many people learn English because they have moved into a target-language community and they
need to be able to operate successfully within that community. A target-language community is a place
where English is the national language, for example Britain, Canada, New Zealand or where it is one of the
main languages of culture and commerce. Some students need English for a Specific Purpose (ESP). Such
students of ESP (sometimes also called English for Special Purposes) may need to learn legal language, or
the language of tourism, banking or nursing, for example. An extremely popular strand of ESP is the
teaching of business English, where students learn about how to operate in English in the business world
(Gupta, 2005; Vyas & Manish Patel, 2009).



Many students need English for Academic Purposes (EAP) in order to study at an English-speaking
university or college, or because they need to access English-language academic texts. Many people learn
English because they think it will be useful in some way for international communication and travel. Such
students of general English often do not have a particular reason for going to English classes, but simply wish to
learn to speak (and read and write) the language effectively for wherever and whenever this might be useful for them.

The purposes students have for learning will have an effect on what it is they want and need to learn,
and as a result will influence what they are taught. Business English students, for example, will want to
spend a lot of time concentrating on the language needed for specific business transactions and situations.
Students living in a target-language community will need to use English to achieve their immediate practical
and social needs. A group of nurses will want to study the kind of English that they are likely to have to use
while they nurse. Students of general English (including those studying the language as part of their primary
and secondary education) will not have such specific needs, of course, and so their lessons (and the materials
which the teachers use) will almost certainly look different from those for students with more clearly
identifiable needs.

The aim of this paper is to provide a review on how we currently understand the higher education
teaching English in the digital era. This topic is not easy to tackle and there is no current research that can
objectively tell us what would be the most beneficial way to move forwards. The problem goes far beyond
technology. Current research literature indicates that we are moving from an individualistic knowledge
acquisition culture towards a collaborative knowledge creation culture of learning.

Research Methods and Methodic. The digital revolution is transforming our work, our organisations
and our routines. It is transforming the way children and young people play, access information,
communicate with each other and learn. But, so far, this revolution has not transformed most schools or most
teaching and learning process in classrooms. There is no doubt that education has an important role to play in
increasing the European competitiveness and reducing unemployment.

In the frame of our research methods of data collection and data analysis represent the core of research
methods. Also we have addressed to a range of additional elements within the scope of our research. The
most important elements of current research methodology include research philosophy, research approach,
methods of data collection, sampling and ethical considerations.

The acquisition-versus-learning debate may seem to be a relatively recent argument, yet for as long as
languages have been taught people have argued about the best way of doing it, and how to help students to
learn more effectively. The great linguist Harold Palmer made a similar distinction between spontaneous and
study capacities in a book published in 1921. And this was just one of many writings before and since which
have tried to pin down what makes a good language lesson or an effective method. Current teaching practice
is the direct result of such argument and discussion, and not only on the subject of acquisition and learing (Gupta, 2005;
Nunan David, 1991).

Both abstract theory and practical techniques have been debated, have gone in and out of fashion, and
have influenced what was and is included in classrooms and teaching materials. In the 1990s, for example,
there was considerable discussion about the Lexical Approach, where it was suggested that we should
structure our curriculum around language chunks. These are the various phrases of two or more words which
we use as units of meaning to communicate with.

In the 1970s, methods such as the Silent Way or Community Language Learning were advocated, and
although they may not be used much any more — certainly not as they were originally envisaged — still some
of the techniques they included have been incorporated into modern teaching practice. Amongst the plethora
of ideas and techniques which have been offered over the years, some trends have had - and continue to have
a significant impact on how languages are taught today (Brunner, Fasca, Heinze, Honey, Light, Mandinach & Wexler,
2005; Orlikowski & Barley, 2001; Vyas, Manish & Patel, 2009).

Results. Task-Based Learning (TBL) TBL is a natural extension of communicative language teaching.
In TBL, the emphasis is on the task rather than the language. For example, students perform real-life tasks
such as getting information about bus timetables, or making a presentation on a certain topic. Later, after the
task has been completed, they can look at the language they have used and work on any imperfections that
have arisen, correcting grammatical mistakes or thinking about aspects of style. In other words, instead of
language study leading to a task, the task itself is the main focus and jumping-off point for subsequent study
later. This approach puts communicative activities at the heart of learning, and as a result a TBL syllabus
might well be a list of tasks and activities, not a list of language (Nunan David, 1991).

A typical TBL sequence starts with a pre-task, where students are introduced to the topic and told what
the task will be. This is followed by a task cycle where the students plan the task, gathering language and
information to do it, and then produce the piece of writing or oral performance that the task demands. In the
final language focus phase, students analyze the language they used for the task, making improvements and
practicing any language that needs repair or development. TBL, like a communicative methodology, has
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allowed teachers and students to concentrate on how we achieve things with language, and how we can use
language for certain tasks. It is a significant departure from the original PPP sequence, since it takes the third
element (production) as the starting point, not the end-point of the procedure.

From our perspective task-based learning must comprise three interrelated stages such as: engage,
study and activate.

Engage. Most of us can remember lessons at school which were uninvolving and where we “switched
off” from what was being taught. We may also remember lessons where we were more or less paying
attention, but where we were not really ‘hooked’. We were not engaged emotionally with what was going on;
we were not curious, passionate or involved. Yet things are learnt much better if both our minds and our
hearts are brought into service. Engagement of this type is one of the vital ingredients for successful learning.
Activities and materials which frequently engage students include: games, music, discussions (when handled
challengingly), stimulating pictures, dramatic stories, amusing anecdotes.

Even where such activities and materials are not used, teachers can do their best to ensure that their
students engage with the topic, exercise or language they are going to be dealing with by asking them to
make predictions, or relate classroom materials to their own lives. A lot will depend, of course, on what the
individual students are like, as we saw in Chapter 1, and how well the teacher provokes and encourages
engagement. The reason why this element is so important in teaching sequences, therefore, is that when
students are properly engaged, their involvement in the study and activation stages is likely to be far more
pronounced, and, as a result, the benefit they get from these will be considerably greater.

Study. Study activities are those where the students are asked to focus on the construction of
something, whether it is the language itself, the ways in which it is used or how it sounds and looks. Study
activities can range from the focus on and practice of a single sound to an investigation of how a writer
achieves a particular effect in a long text; from the examination and practice of a verb tense to the study of a
transcript of informal speech in order to discuss spoken style (Orlikowski & Barley, 2001).

Students can study in a variety of different ways. Sometimes we may show them a new grammar
pattern, repeating each element separately or putting a diagram on the board before getting them to repeat
sentences. But at other times, we may show students examples of language and ask them to try to work out
the rules. Such discovery activities ask the students to do all the intellectual work, rather than leaving it to the
teacher. Sometimes students can read a text together and find words and phrases they want to concentrate on
for later study. At other times, they may spend time, with the teacher, listening to or looking at the language
they have used to see when it has been more or less successful.

Activate. This element describes exercises and activities which are designed to get students using
language as freely and communicatively as they can . We will not be asking them to focus on the use of a
particular structure, or to try to use words from a list we give them. That would make what they are doing
more like a study activity, where they are expected to focus on the accuracy of specific bits of language,
rather than on the message they are trying to convey or the task that needs to be performed. The objective in
an activate activity is for them to use all and any language which may be appropriate for a given situation or
topic. In this way, students get a chance to try out real language use with little or no restriction — a kind of
rehearsal for the real world.

Socio-constructivist or socio-cultural theories of learning have become increasingly important in
learning sciences. There are numerous tools that may help to reduce the load on human memory. Books,
notes, calendars, and calculators were used in the past to help people to outsource parts of their cognitive
functions and, consequently, expand their intellectual resources.

In an information society, we use increasingly more intelligent technologies (computers, search
engines, artificial intelligence) to expand our biological memory. These external conceptual artefacts support
human cognition in many ways. It is important that such external tools capitalize on the strengths of human
cognition or help to overcome its weaknesses. Individuals need to rely on external supports to help them
focus on crucial features of the problem rather than forcing them to try and track more information than they
are able to process.40 In many ways, we are still just beginning to understand how to use technology more to
support our thinking rather than distract it. Learning is an interactive process of participating in cultural
practices and shared activities that structure and shape cognitive activity in many ways. Learning always
takes place in a context. This context is not only situational, but it relies on culturally and historically
developed structures. Human beings have evolved in such a way that their normal cognitive
development depends on a certain kind of cultural environment for its realization (Vyas, Manish
& Patel, 2009; Wayman, Jimerson & Cho, 2012).

Computer-Based Technologies and Programs. The big revolution in classroom technology has been in
the development of computers and associated hardware and software. We will look at three areas in which
computers are most commonly used: presentation, information getting and composing.



Using computer-based technology for presentation. When hooked up to data projectors, computers can
show a variety of presentation media including pictures, both still and animated. By using programs such as
PowerPoint, they can offer animated and highly attractive presentations using a combination of text, pictures
and slide animation. When computers are hooked up to interactive whiteboards, not only can we project
anything we want (word-processed text, PowerPoint presentations, film footage) from the computer’s hard
disk, but we can also save onto that hard disk anything that has been written or drawn on the board. Where
students have wireless keyboards, for example, they can put their own work on the IWB, and also access the
Internet, from where they sit and it will appear on the main board (Nunan David, 1991; VVyas, Manish & Patel, 2009).

As with other visual technology, clarity and size are vital. And as data projectors use a light beam,
teachers have to be careful not to have the beam shining in their eyes every time they turn to face the class.
Using computer-based technology for information-getting Computer-based technology has allowed users to
access an extraordinary wealth of information in ways that were impossible before. Whether we use the
Internet or specially designed CD-ROMs or DVDs, computers are fantastic reference tools. We can use
search engines such as Google to find information, and many dictionaries and encyclopedias are now
available — either online (Internet-based), or on CD-ROMs. Good MLDs (monolingual learners’ dictionaries)
are an invaluable tool for students, and when offered electronically have impressive features including
visuals, audio and sophisticated referencing.

The Internet is an endless source of activity and information. Whether students are researching a
project on their own or following a web-quest we have designed, the information they can find on the web is
extremely rich and varied, and dissolves the walls of the classroom (Gupta, 2005; Purushotma, 2005; Vyas,
Manish & Patel, 2009).

Audio and video resources application. A lot of classroom technology is designed so that teachers and
students can listen to audio and watch film and video. CD players have all the advantages of tape recorders
and are in some ways easier to use and CDs are easy to carry around. However, some teachers stick with tape
recorders because they prefer tape counters to CD information. Video and DVD players allow us to show
students film, TV programmes, coursebook excerpts and home-produced efforts. Once again, the quality of
the machines and the monitors we use is vitally important. It is important to make sure that students do not
watch passively (as they may watch TV and DVDs at home); we need to ensure there is a good reason for
watching, and appropriate tasks for them to undertake (Brunner, Fasca, Heinze, Honey, Light, Mandinach & \Wexler, 2005;
Orlikowski & Barley, 2001).

Modern language laboratories have both audio machines and computer monitors and keyboards. This
allows teachers and students to listen, word process, watch video clips or other presentation programs.
Teachers can have students work individually, individually with the teacher, in small groups or in lockstep -
that is, the whole class working with the same material at the same time. Care needs to be taken, however, in
case overuse of the laboratory makes teaching and learning too machine-based. Nevertheless, modern
language labs have come a long way from the drill-only booths that once characterized them (Orlikowski &
Barley, 2001).

Where possible, we should encourage students to download podcasts or record English-learning
material onto their MP3 players, or have CDs (or tapes) with material which they can listen to on the way to
and from school or work, or whenever they have a moment free. Watching English-language films with
subtitles is also a very good way of getting appropriate listening practice. It often helps if students record
themselves on audio or video. This can add realism to a role-play of a news studio or television discussion
programme, for example, and teachers and students can watch videos (or listen to audio tracks) to analyze
their language performance and to see how much progress they are making (Nunan David, 1991;
Purushotma, 2005).

Dictionaries. Perhaps the most useful piece of ‘equipment’ a student can ever own or use is a good
dictionary. Modern dictionaries are clearly designed, have a wealth of information, and help students to
understand what words mean, how they are used, how common they are, and what phrases they occur in.
Bilingual dictionaries Most students start, quite rightly, by using a bilingual dictionary, such as the example
here from a Polish-English dictionary. It is important that students choose a dictionary that gives good
information, including accurate translations, examples and collocational information.

Monolingual learners’ dictionaries (MLDs). Good MLDs are now designed better than ever before.
The data is clearly presented, with information about frequency (how common a word is in speaking and
writing), appropriate definitions, authentic examples, and most importantly, information about how the word
operates and what other words it collocates with. The example here shows how, for the second meaning of
‘heavy’, the phrases the word occurs in are highlighted immediately. This is extremely useful information
since it is usually in these phrases that the word with this particular meaning is found (Nunan David, 1991;
Purushotma, 2005).



Dictionaries and technology. Non-book/paper dictionaries come in three forms: on the Internet, on
CD-ROMs or as separate pocket electronic dictionaries. The great advantage of all three is that users no
longer have to worry about alphabetical order. They can find what they want just by typing in a word or
phrase. Especially on CD-ROM-based dictionaries, users can go from words to phrases and associated
language at the click of a mouse rather than having to turn pages backwards and forwards. Modern portable
electronic dictionaries are now much more impressive than the originals since they have bigger windows,
better navigation systems, and often two or more dictionaries bundled into the same device.

Discussions. In line with the words of W.B Yeats “Education is not the filling of a pail, but the
lighting of a fire”, the teachers of the 21-st century have improvised specific methods to make learning more
fun and easily understandable. Language teaching has its challenges. Most of the time, it is a foreign
language that the learner can’t pick up from his or her surroundings and you should teach patiently and
systematically so that the students become confident and can read, write and speak the language effortlessly
(Nunan David, 1991; Purushotma, 2005).

The English language is the language of the world, and English teachers have changed their methods
of delivery over the years to suit the present scenario. In this article, we will be discussing specific popular
and efficient ways of teaching the English language, which fulfills the demand of modern learners.

Content and Language Integrated Learning (CLIL). This method applies to universities where most of
the important subjects are taught in English. This is prevalent in modern classrooms. The focus is on the
content and the lessons are tailored to suit the student’s needs and preferences. CLIL is effective in teaching
students the real-life application of the English language as a means of expressing culturally (Orlikowski & Barley, 2001).

Communicative Language Teaching. This broad term is an accepted standard of teaching English in
modern times. It does not focus on grammatical fluency. Instead, it emphasizes on communicating the
meaning of the message; in other words, it focuses on how well a person (non-native speaker) can deliver in
the English language.

The various characteristics of this method are:

— Interaction in English language results is a proper understanding of the language.

—  Students are taught strategies to understand English.

—  The experiences of the students are focused on making up the content of the lessons.

— Authentic text in English is used for teaching

—  Principled Eclecticism: This refers to the variety of teaching methods, depending on the aptitude

of the learner. Different methods are put together to suit the requirement of the student.

Task-based approach. This approach focuses on competencies the students want to develop and is
based on the idea, why is English taught? Rather than what is shown. So here, the language is learned by
doing certain activities and relating English to daily conversation. The tasks given range from ‘ordering in a
restaurant’ to ‘reviewing a movie,” and the grammar and vocabulary revolve around the job itself (Nunan
David, 1991; Purushotma, 2005).

Project-based approach — as a teacher, you need to ask yourself why your students have come to learn
English. Now keeping their requirements in mind, you need to devise a project which the learner works on.
The project might be a role-play or a presentation.

Lexical Syllabus. In this approach, the teacher is supposed to develop the student’s vocabulary, which is
specific to their needs. The word list, if found to be big, is categorized under different headings. For
example, the coronary syndrome is terms related to medicine, and so their word list will consist of these
words.

Usage of smartphones in the classroom. Smartphones have become an inevitable part of our existence. It
also provides many essential tools to students like a dictionary, reference apps, or grammar apps. The only
thing is that we must guide students about how to use it.

Any single method has its strengths and weaknesses. Therefore, it may not be suitable for a specific
learner, so the teacher in this approach uses a combination of techniques to make the language
understandable.

Conclusions. Due to globalization, English has got the status of global language, world language and
international language. English is a powerful market language and transaction of modernization. The
changing scenario of English is impacted on English curriculum and teaching methodologies to cater the
need of present era.

Teachers are the torch bearers of a civilized society. For ages, teachers have used different methods,
approaches, and styles to suit the child’s requirements. Teaching English as a second language is a challenge
as we can see that for non-native speakers, various methods need to be devised. In India, English teaching is
an exciting task, as we are multi-lingual and have a diverse socio-economic background. Still, general
thinking identifies the English language as a mark of being literate. So teachers of this century put together



all the methods to find the best one for our country. Although too much use of visual aids and gamification
of education are still not widespread in our country.

Overall, it is important to base our conclusions on perceiving learning as knowledge creation, rather
than emphasizing mere knowledge acquisition. 21-st century skills are integral parts of learning. Learning
takes place between people and their cultural surroundings. It is therefore important to develop collective
cultural practices, physical learning environments, and institutional routines (e.g. assessment) to support
engagement, innovation, and knowledge creation at school. Paradoxically, this can be done by supporting
local agency and participation.

The knowledge practices of digital natives are different from previous generations, even though there
IS no reason to assume that their cognitive system is profoundly different from ours. They have just extended
their minds differently with new kinds of tools. Well-being and Social and Emotional Learning (SEL) are at
least as important as other 21st century skills (such as media literacy, cultural awareness, and complex
problem solving). Arts, music, sports, and handicraft are also important for balanced emotional and cognitive
development.

Instead of computer-supported learning, it would be advisable to talk about new forms of Socio-
Digital Participation (SDP). This includes media literacy, such as using social media and search engines.
There is no evidence that learning styles or types would be informative in designing learning environments.

Alternatively, it would be advisable to observe users’ motivational profiles or study orientations.
Meaningful and engaging learning methods are advisable, which support collaboration and self-regulation.

Pedagogical innovations are needed — technological innovations are often pedagogically weak.
Fragmented projects start and end, but fundamental structures remain the same. Systematic development of
flipped and inquiry-based learning programs with meaningful use of technologies would be advisable.
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H.Bacunuwuna, T.Cxkupoa
BUKJIATAHHSI ITHO3EMHOI MOBH Y 3AKJIAJTAX BUIIIOI OCBITH B YMOBAX HOBOI'O
OCBITHBOI'O CEPEJOBUIIIA
Pe3iome

Y cmammi npedcmasieno pesyrbmamu  meopemuyHO20 AHANIZY  (OPMYBAHHA  THUOMOBHOL
KOMYHIKAMUBHOI KOMNnemeHmHocmi y npoyeci ¢haxoeoi niocomoeku cyuacHux 3000y6ayié euwoi oceimu 8
ymosax yugposoi epu. Mema oocriorycennsn. Memoio 0ocniodicennss Oy8 po3ensd iHHOBAYIUHUX MeHOeHYIl
opeanizayii IHUWOMOBHOIL, 30KpeMa aH2NOMOBHOI OCBIMU 8 YMOBAX OUONCUMANI3aYil AK 3acoby mModepHizayii
npoghecilinoi niocomosku cmyoenmia.

Ilposedeno oensnd Kiacuunoz2o onepeyiuHo-memooo 10241020 IHCMPYMEHMAapilo IHUWOMOBHOI oceimu,
Wo 0as 3Mo2y BUSBUMU 3HAYHI HEOONIKU VY (opMY6anHi THUOMOGHUX Komnemenmuocmeu. Memoou. Y
MedCax HAayo8o20 NOWLYKY D038 S3aHHS Npobaemu OYIu SUKOPUCMAHI Memod 00CiOHuybkoi ginocodii,
00CHiIOHUYbKUL  Ni0Xi0, Memod 300py Oanux, memoo 6i00opy i Cnpob, a Maxoxsc Memoo 3aACmOCYB8AHHIO
emuyHux Mipkysans. Pezynomamu. Pesynomamu 00CniOdceHHA HPOOEeMOHCMPY8ANU, WO BUKOPUCHIAHHSA
npezenmayiu, HGOPMAYIUHO-KOMYHIKAYIUHUX MEXHONO02TU, CLOBHUKIE CHPUSAMUMYMb  eheKmuUeHOCMi
gaxosoi niocomosxu 6 it anenomosHit yacmuni. Bapmo 3aysasxcumu, wo cmaodii 3a1y4eHHs, HAg4UaHHs ma



AKMUuBHoI OISILHOCMI MPbOX-eMANHOl MemoOUKY Op2anizayii 3auamms 3 aHeailUcbKol MO8U cnpusimume
MOOepHI3ayii 0ceimubo20 npoyeci 8 3akaacax euwoi oceimu Yxpainu. Bucnoeku. Mu Oitiunu eucrosxis, ujo
BNPOBAOIICEHHS YUPPOBUX MEXHONOZIU BUMAAE AOCOTIOMHO HOB020 NEPeOCMUCTEHHS. (DYHKYIOHYBAHHS.
BUWOT WKOIU: domenep Haull YAeleHHs Npo 0ceimy cnupanuca Ha nopmu i yinnocmi XX cmonimms. Taxum
YUHOM CMYOEHMI8 20Mmyrmb 00 3d80AHb MUHYI020, A He 00 HOBUX BUKIUKIE CYCHiIbCmEd, AKe 3a3HAE
nocmitinux 3min. Ilpome Monoob nosunna Oymu ni0comoeneHa 00 c8020 MAOymHb020 — IHMENeKMYWILHO A
EMOYILIHO [ 3 KOPEKMHUX YMOB. J{ucimanizayisi [pyHMOGHO 3MIHIOE Haute 2100abHe CYCNiTbCMB0 HA 6CIX pisHsx. Boice
OOUH e NO2TA0 HA CMPIMKULL PO3BUMOK WIMYHYHO20 IHMENeKmY Ode€ YABNeHHs Npo me, WO HAC YeKde 8
HAUOMUAICHOMY MATIOYMHLOM) .

byno 0osedeno, wo aydio ma eizyanvHe cHputinamms HGOpMayii, excnepumeHmu i nepegipka 3
BUKOPUCMAHHAM YUPDPOBUX MEXHONO02I VDISHOMAHIMHIOIOMb 3AHAMMA MA NO3UMUSBHO SNIUBAIOMb HA
Momusayito yuHie. Taxum YuHOM, 3a805KU YUDPOBUM KOMNOHEHMAM I[HOUBIOYAIbHEe MA KOJNEeKMUBHE
HABYAHHS NPUHOCATD OLIbLUe 3a0080NEHH S, A HABUATLHUL NPOYEC CMAE HAOUHIUUUM.

Kntouosi cnoea: innosayitinuii; iHO3eMHA MO08Q, KOMYHIKAMUBHA KOMNEMEHMHICMb, MEeXHON02il,
npesenmayii; nioxoou, c108HUKuU, yupposa epa.



