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THE CULTURE OF THINKING AS A MODERN TREND: THEORETICAL AND APPLIED ASPECTS

The introduction examines the need to actualize the concept of "the culture of thinking" in the modern networked world of post-truth, echo
chambers and ideological narratives. The aim of the article is to study the genesis and practical development of the modern trend towards
"the culture of thinking" from the perspective of critical, logical, ethical and axiological backgrounds. Research methods. In order to properly
reveal its purpose, the publication uses an interdisciplinary methodological base, in particular, structuralist-phenomenological, logical-
analytical, ethical-axiological, cultural-philosophical, hermeneutic-ontological, prognostic and comparative methods. Other methodological
strategies such as "conceptual history", "pre-understanding”, explication, commentary and interpretation are also actively involved.
Research results highlight the actual vectors of the development and transformation of the "culture of thinking" as a concept (from ancient
ratio to postmodern irrationalism and metamodern irony). The study recontextualizes the classical concepts-markers hypostatizing the
culture of thinking through the humanistic tradition: education (in the sense of self-education), tact, common sense, faculty of judgement.
The authors analyze practical criteria for the development of the culture of thinking in modern youth (using as an example the experience of
teaching elective courses "Logic and critical thinking in the professional culture of a philologist and translator" and "Ethical aspects of
intercultural communication” in higher education during the current 2023-2024 academic year). The discussion outlines modern polylogues
and deliberations regarding "the culture of thinking" as a concept and its effectiveness between popularization (as a creative skill) and
academic dimensions of development (using the example of modern scientific debates and publications). The attention of the study is
focused on the possibilities of developing the European culture of thinking as a modern trend, on the one hand, and a kind of metamodern
grand narrative, on the other. The authors draw the following idea in the conclusions: modern dimensions of both theoretical and applied
horizons of the culture of thinking can be determined through a kind of "cultivation of thought" in the sense of a permanent appeal to
common sense, tact, (self) education, and critical ability to make adequate and unbiased judgments. At the same time, the outlined
approach does not fully exhaust the foundations and attributes of the culture of thinking, but, on the contrary, broadens the scope for further
research, in particular, of an interesting yet ambiguous concept of creativity as one of the "soft skills" currently in demand.
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Abstract. The study is based on the achievements of ancient thinkers on the process of thinking, modern foreign and domestic
authors in the approach to the interpretation of critical thinking and methods of its improvement by means of language learning.
The hermeneutic and comparative approaches were used to achieve the goal and solve the tasks set in the work. These
methods allowed authors to analyze the concepts of “critical thinking" and "distance learning". The modern vision of the concept
of “critical thinking" is seen as the ability of an individual to analyze, argue statements or evidence, and draw conclusions using
various models of reasoning, which ensures the processes of self-knowledge, self-education, and self-realization. The ability to
think critically is a must for today. It is proved that critical thinking is a prerequisite for the development of the individual and
society, while education is its guarantor. The modern distance approach is the main one in the paradigm of foreign language
learning and critical thinking development.
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Introduction

The modern world is changing rapidly, which, in its
turn, is increasingly demanding specialists who meet
the requirements of the times. There is an urgent need
to develop new competencies. "The emergence of the
competency-based teaching and learning approach is
the result of the social changes we have been
experiencing in recent decades" (Basilotta-Gémez-
Pablos et al. 2020).

During the pandemic, teachers have faced new
requirements that involve different, non-traditional
approaches to the education process, which can be
used in distance learning and can engage students in
dialogue and cooperation. This refers to new methods,
resources, digital technologies, and tools needed to
provide students with knowledge that they can apply in

the future, and most importantly, to teach them to think
critically. The ability to independently identify a problem
and devise solutions requires a unique skill set,
influenced by the type of thinking that a person
develops.

In the context of distance learning, higher education
institutions in Ukraine were mostly unprepared for this
format, and teachers had to quickly learn new things,
adopt the experience of more competent colleagues,
and master digital technologies. Teachers' training in
digital competencies involves achieving special
qualifications in the knowledge, use, transfer and
evaluation of digital resources to provide students with
certain specific knowledge and adaptation of methods
to meet the formative needs, diversity of learning (Ruiz-
Cabezas et al. 2020).
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The aim and tasks

This work aims to analyze the role of a foreign
language in the development of students' critical
thinking in the process of distance learning.

Research methods

To implement the research, authors used the
following methods: hermeneutic approach is applied to
analyze the texts of ancient thinkers and contemporary
authors to reveal their interpretation of the role of
language in the process of forming critical thinking, to
analyze different approaches and points of view on the
relationship between language and critical thinking;
comparative method is needed to conduct a comparative
analysis of methods of improving critical thinking using
language proposed by different researchers, to highlight
common features and differences in the process of
teaching a foreign language and developing critical
thinking.

Research results

Distance learning is an opportunity to create an
individual program for acquiring knowledge with further
development of critical thinking, unlocking creative
potential, which helps to involve students in the
learning process in the context of new realities of
today.

The evolution of critical thinking from ancient
philosophies to contemporary educational practices
highlights its perpetual significance and transformative
impact on understanding and interacting with the world.
Ancient thinkers did not have an understanding of
critical thinking, but Parmenides, Aristotle, Plato, and
Socrates already considered the process of thinking
and defined it as an activity aimed at understanding the
world. Unlike modern interpretations of critical thinking,
which emphasize skepticism and the analytical
evaluation of arguments, ancient thinkers were more
concerned with using reasoning as a tool to achieve a
holistic understanding of the cosmos.

The most famous statement of R. Descartes "Cogito
ergo sum” ("l think, therefore | exist") contains the
fundamental idea of thinking (Nolan 2015, 128-135).
This assertion encapsulated the intrinsic connection
between existence and consciousness, suggesting that
the act of thinking is the most fundamental proof of
being. Descartes' philosophy ushered in a new era of
epistemology, where doubt and systematic skepticism
became the foundation for acquiring knowledge. His
contributions laid the groundwork for modern critical
thinking by advocating for a methodical questioning of
all perceived truths, thus fostering an environment
where beliefs are subjected to rigorous scrutiny before
acceptance.

In turn, the philosophy of the New Age was based
on the idea of the Renaissance philosophy that thinking
is a readiness for action. In this regard, 1. Kant noted
that the ability to ask reasonable questions is a very
important and even necessary sign of intelligence or
insight. If the question itself is meaningless and
requires useless answers, then in addition to shame for
the questioner, it also has the disadvantage of
encouraging the rash listener to give foolish answers
and creating a ridiculous spectacle: one milking a goat
while the other holds a sieve under it (Kant 1997,

A58/B82). It should be emphasized that in the "Critique
of Practical Reason," the philosopher studies the will as
a practical human ability to act. Based on this, the
above gives us a reason to state that Kant laid the
initial direction of the theory of critical thinking and its
main features appeared thanks to his critical
philosophy. Kant's philosophy underscores the
importance of critical thinking in fostering intellectual
independence and moral integrity. By emphasizing the
significance of reasoning, autonomy, and the ethical
dimensions of decision-making, Kant's work laid the
foundational principles of critical thinking. These
principles advocate for an engaged and reflective
approach to understanding the world, encouraging
individuals to question prevailing assumptions,
evaluate evidence, and arrive at well-reasoned
conclusions. In doing so, Kant contributed to shaping
the contours of critical thinking as a dynamic and
essential facet of human cognition, one that continues
to influence educational practices and philosophical
inquiries into the nature of knowledge, ethics, and
rationality.

The modern vision of the concept of "critical
thinking" is seen as involving thinking skills that include:
analyzing arguments, claims or evidence, judging or
evaluating arguments, generalizing or solving
problems, the ability to draw conclusions using a
variety of standard models of reasoning, such as
induction and deduction; predicting; reasoning orally;
interpreting and explaining; defining assumptions and
terms; asking questions for clarification (Saleh 2019).

We can consider that critical thinking is the main
feature of personal, and moreover, philosophical types
of worldview, which reflects the meta-boundary being
of a person and makes it possible to make choices and
be responsible for this choice. According to
N. Khamitov, thanks to the philosophical worldview, a
person is able to form a global goal and realize the
strategy of life leading to it (XamitoB i Kpunosa 2023).
This perspective highlights the role of critical thinking in
formulating life's overarching objectives and devising a
coherent strategy to achieve them, underscoring its
value in personal development and ethical orientation.

Matthew Lipman, who is considered to be the
founder of the Institute for Critical Thinking, defined
critical thinking as skilled (experienced, masterful),
responsible thinking that makes correct judgments
because it is based on criteria, corrects itself (self-
improves) and takes into account the context (JlinmaH
2006, 17-23). This definition emphasizes critical
thinking's dynamic nature, highlighting its reliance on
established criteria for judgment, its inherent capacity
for self-improvement, and its sensitivity to the
contextual nuances of problems and scenarios.
Lipman's conceptualization places critical thinking at
the heart of intellectual discipline, ethical reasoning,
and informed decision-making, reiterating its
fundamental role in educational practices and personal
philosophy.

In our opinion, learning any language enables
students to realize their creative potential, to acquire
and develop critical thinking skills. Indeed, language
acquisition and the enhancement of critical thinking are
intricately intertwined processes, each supporting and
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enriching the other. When we engage in learning a new
language, we are not merely acquiring vocabulary and
grammar rules; we are also honing our cognitive
abilities, particularly our capacity for critical analysis
and reasoning.

In essence, critical thinking should form an integral
component of foreign language education, permeating
every facet of instruction and learning activities. It
should not be treated as a separate entity but rather
seamlessly integrated into language learning tasks and
exercises. Moreover, critical thinking should not only be
applied to understanding and deciphering the language
itself but also serve as a means to delve into and
explore other academic subjects and topics.

The idea of the relationship between language and
thinking is reflected in the ideas of German classical
philosophy. The leading view of the concept, its
theoretical basis, is the anthropological approach to
language, according to which language learning should
be closely related to human consciousness and
thinking, as well as to spiritual and cultural life.

Learning a language involves face-to-face
communication,  which, unfortunately, distance
education deprives us of. Therefore, the teacher takes
on the entire burden of communication. And in most
cases, the result depends primarily on the teacher as a
person who is an example of critical thinking. His
primary task is to involve all students in the learning
process and activate the thinking process. The class
will contribute to language acquisition and the
development of critical thinking only if the student
shows interest in the material being presented or
discussed. The teacher has to think very carefully
about the topic and select contemporary authentic texts
that reflect the interests of the students. Italian scholar
U. Eco discusses that discussing language transcends
mere engagement with its structures or the application
of its rules to particular cultural contexts. He
emphasizes that it involves unleashing the full
connotative force of language, turning it into a creative
endeavor. Through such an approach, language
becomes a medium where one can discern the
essence of being" (Eco 2011).

Discussion

In today's society, critical thinking is considered to
be the main skill that a university graduate should have
to build as a successful career. Therefore, the
education system should mainly promote the
development of critical thinking, namely the
organization of the educational process so that each
student is provided with the conditions for revealing
their abilities and developing a personality that is able
to resolve contradictions and find original ways to solve
problems. Dewey, revealing the idea of developing
critical thinking during the educational process, rightly
notes that in any case, it is desirable for a teacher to
get rid of the idea that thinking is a universal,
unchanging ability; he must recognize that it is a term
that denotes the different ways in which things acquire
meaning. The scientist noted that "thinking is specific,
not like a machine, a ready-made apparatus that will
indifferently be applied to all objects, like a lantern can
illuminate a horse, streets, gardens, trees, or rivers
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equally. Thinking is specific in that different things
suggest their own meanings, tell us about their own
unique features, and this happens in different ways for
different people. Just as the body grows by digesting
food, so the process of thinking develops by improving
the logical organization of subject situations" (O 'toi
1993, 38).

Let's turn to English classes in distance education
and the development of critical thinking through
language. It should be emphasized that language is a
tool of thinking and a way of communicating with the
Other. Confirming this, W. Humbold emphasizes that
"to think means to act, if action is called the promotion
of being. In other words, to prepare (create) among the
existent those places for the existence of being in
which it would speak of itself and its presence.
Language paves the first paths and approaches for any
will to think. Without language, any action lacks the
dimension in which it could find itself and have an
impact. Language is never just an expression of
thought, feeling, and desire. Language is the original
dimension within which humanity is situated"
(Tymbonbg 1993). We can agree with the author that it
is language that reinforces action, and action reinforces
language. It is the ability to think critically that university
students faced during distance learning according to
the results of studies conducted by researchers Patricia
Fidalgo, Joan Thormann, Oleksandr Kulyk & José
Alberto Lencastre among university students in
countries such as Portugal, the UAE and Ukraine.

The results of these studies showed that in all three
countries, the main concerns of students about
distance learning programs were time management,
motivation, and critical thinking skills in learning English
(Fidalgo et al. 2020). In connection with the above, it
should be emphasized that communication is not just a
mindless reproduction of memorized expressions or
phrases, it involves an active exchange of ideas with
evidence, agreement or logical objections. In the
process of communication, the student as Homo
Sapiens has to develop the natural ability of the mind to
find answers to complex questions, learn to ask
interesting questions that require critical thinking rather
than a simple answer from the Other. A very important
aspect of this process is the involvement of students in
the process of communication, when they are forced to
communicate, answer questions, draw their own
conclusions, and analyze. Critical thinking develops
thought, makes it deeper and more creative,
encourages them to hear the arguments of others and
look for counterarguments.

Interesting tasks for the development of critical
thinking are those that involve finding different points of
view on a given topic. Students learn how to give
arguments for and against, evaluate the shortcomings
and find the advantages of a particular judgment.
Equally productive is "organizing debates in which
students are divided into groups, listen to all the
arguments of the opposing sides, evaluate, refute, or
support them" (Lucas 2017).

In our opinion, modern methods of art therapy, such
as aphorism therapy, film therapy, poetry therapy, and
others, will be fruitful, as they enable the development
of critical and creative thinking. Cognitive and creative
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methods of art therapy allow us not only to analyze and
interpret aphorisms, films, and poems, but also to
create our own cultural artifacts in a foreign language.
This, in turn, makes students' thinking more flexible and
creative, on the one hand, and on the other hand,
students become more open and dialogic.

In the new paradigm of foreign language teaching,
there can be no teaching of a ready-made truth. The
student should always be involved in finding answers,
thinking about asking questions, interpreting
statements, using proverbs, idioms, concepts and
realities of the language. After all, each nation has its
own language, and its content contains something
special, inherent only to it.

It is very important to be able to motivate a student.
This is another step towards success in the process of
language learning and development of critical thinking
(Kuzmenko 2021, 11).

Overcoming the barrier to speaking is also an
equally important condition. To do this, it is necessary
to create situations where the student is not afraid to
make a lexical or grammatical error, thinks not about
grammar but about the idea.

Conclusions

Critical thinking is a necessary competence of our
time. The task of every student is to form and develop it.
The effectiveness of distance education depends
primarily on the teacher as a person who shows his or
her creative abilities, is able to interest, organize the
learning process and apply the necessary modern digital
technologies that would interest the student. Debates,
argumentative tasks, and art therapy techniques like
aphorism, film, and poetry therapy are essential for
developing critical thinking in foreign language learning,
promoting inquiry, creativity, and cultural immersion.
Critical thinking in the process of learning foreign
languages is a prerequisite for the development of a
student's personality in the context of distance learning,
which, in turn, affects the development of social
relations, dialogic and openness that is invaluable in
understanding and appreciating cultural diversity.

Literature

1. Eco U. La estructura ausente: Introduccién a la semiética / trans.
by F. S. Cantarell. DEBOLSILLO. 2011. 512 p.

2.Kant I. Critique of Pure Reason; ed. by A. Wood ; trans. by
P. Guyer. Cambridge : Cambridge University Press, 1997. P.197.

3. Kuzmenko R. Tolerance as the Basis of Education. Research
Journal of Education. Psychology and Social Sciences. 2020. Vol. 1,
No. 1. P. 9-12. URL: http://rjepss.rof/index.php/riepss (date of access:
11.01.2024)

4. Lucas B., Spencer E. Teaching Creative Thinking: Developing
learners who generate ideas and can think critically. Crown House
Publishing, 2017. 216 p.

5. Saleh S. Critical thinking as a 21st century skill: conceptions,
implementation and challenges in the EFL classroom. European
Journal of Foreign Language Teaching. 2019. Vol. 4, issue 1. P. 1-16.
DOl : https://doi.org/10.5281/zenodo.2542838

6. Students’ perceptions on distance education: a multinational
study / P. Fidalgo et al. International Journal of Educational Technology
in Higher Education. 2020. No. 17. URL: http://surl.li/gsti (date
of access: 11.01.2024).

7. Teachers’ digital competencies inhigher education: a systematic
literature review / V. Basilotta-Gomez-Pablos et al. International Journal
of Educational Technology in Higher Education. 2020. No. 19. DOI:
10.1186/s41239-021-00312-8

8. The Cambridge Descartes Lexicon / ed. by L. Nolan. Cambridge
University Press, 2015. P.128-135. DOI: https://doi.org/10.1017/
CB09780511894695.056.

9. University teachers’ training: the digital competence / A. Ruiz-
Cabezas et al. Pixel-bit revista de medios y educacion. 2020. No. 58.
p. 181-215.

10. MN'ymGonbg, B. Mpo BigMiHHiCTL GyaoBu nroacbkux MoB Ta i
BMMVB Ha [OyXOBHWMA pO3BUTOK TNoAcTBa. BubpaHi npaui 3
MmogosHascmea. J1bsiB : Jlitotonue, 1993. 373 .

11. Moi k. Lemokpamisi i ocsima | nep.: |. Bocsik, M. OninHwk, T
MexHuk. JTbsiB : JliTonume, 2003. 294 c.

12. MlinmaH M. KpyTiHe MUCRIEHHS: YiM BOHO Moxe ByTn? BicHUK
npoepam WikinbHUx obminie. 2006. Ne 27. C. 17-23.

13. XamitoB H., Kpunosa C. JltoguHa i KynbTypa: CNOBHUK.
@inocoghcbka aHmMporionogzisi, ¢hinocogisi Kyrbmypu, Kyribmyporiogisi.
Kuviig : KHT, 2023. 295 c.

References

1. Eco, Umberto. 2011. La estructura ausente : introduccion a la
semidtica [The Missing Structure: Introduction to Semiotics).
Translated by Francisco Serra Cantarell. DEBOLSILLO.

2. Kant, Immanuel. 1997. Critique of Pure Reason, edited by
A. Wood. Translated by P. Guyer. Cambridge: Cambridge University
Press.

3. Kuzmenko, Raisa. 2020. "Tolerance as the Basis of
Education." Research Journal of Education. Psychology and Social
Sciences 1 (1): 9-12. Accessed January 11, 2024.
http:/riepss.rofindex.php/rjiepss.

4. Lucas, Bill and Ellen Mary Spencer. 2017. Teaching Creative
Thinking: Developing learners who generate ideas and can think
critically. Crown House Publishing.

5. Saleh, Salamah Embark. 2019. "Critical thinking as a 21st
century skill: conceptions, implementation and challenges in the
EFLclassroom." European Journal of Foreign Language Teaching
4 (1): 1-16. https://doi.org/10.5281/zenodo.2542838

6. Fidalgo, Patricia, Joan Thormann, Oleksandr Kulyk, and Jose
Alberto Lencastre. 2020. "Students’ perceptions on distance
education: A multinational study." International Journal of Educational
Technology in Higher Education 17. Accessed January 11, 2024.
http://surl.li/gsti.

7. Basilotta-Gomez-Pablos, Veronica, Maria Matarranz, Luis-
Alberto Casado-Aranda, and Ana Otto. 2020. "Teachers’ Digital
Competencies Inhigher Education: A Systematic Literature Review".
International Journal of Educational Technology in Higher Education 19.
DOI 10.1186/s41239-021-00312-8

8. Nolan, Lawrence, ed. 2015. The Cambridge Descartes
Lexicon. Cambridge University Press. DOI:10.1017/
CB09780511894695.056.

9. Ruiz-Cabezas, Adiela, Medina Dominguez Castafar, Navio
Eufrasio Pérez, and Antonio Medina Rivilla. 2020. "University
Teachers’ Training: The Digital Competence". Pixel-Bit Revista De
Medios Y Educacion 58: 217.

10. Humbold, Vilhélm. 1993. "Pro vidminnist budovy liudskykh
mov i Vi vplyv na dukhovnyi rozvytok liudstva" ['On the
Distinctiveness of the Structure of Human Languages and Their
Influence on the Spiritual Development of Mankind"]. In Vybrani pratsi
z movoznavstva, Selected Works on Linguistics. Lviv: Litopys.

11. Dewey, John. 2003. Demokratiia i Osvita [Democracy and
Education]. Translated by I. Bosaka, M. Oliinyk and H. Pekhnyk. Lviv:
Litopys.

12. Lipman, Mathew. 2006. "Krytychne myslennia: chym vono
mozhe buty?" ["Critical Tinking: What Can it be?"]. Visnyk prohram
shkilnych obminiv, Bulletin of school exchange programs 27: 17-23.

13. Khamitov, Nazip, and Svitlana Krylova. 2023. Liudyna i
kultura:  slovnyk. Filosofska antropolohiia, filosofiia  kultury,
kulturolohiia [Man and culture: dictionary. Philosophical anthropology,
philosophy of culture, culturology]. Kyiv: KNT.



Dinocois

P.l. Ky3abmeHko, C.A. Kpunosa, J1.11. Wkinb

51

PO3BUTOK KPUTUYHOIO MWUCNEHHSA B MPOLECI BUKNADAHHA IHO3EMHOI MOBU B 3AKIADAX BULLOI OCBITU:

®1J1I0COPCHKO-AHTPOMONONYHUA ACNEKT

Bctyn. OcHoBowo gocnifkeHHs! cTanu HaabaHHa ApPEeBHIX MUCMMTENIB LWOAO NPOLECY MUCMEHHS, Cy4aCcHUX iHO3eMHUX Ta BiTYU3HSAHUX
aBTOpIB B Migxodi OO TPaKTOBKM KPUTMYHOIO MWCMEHHSI Ta METOAIB MOro BAOCKOHanNeHHs 3acobamu BuB4YeHHs MoBu. Meta
pocnifXeHHs — NpoaHanisyBaTu posib iHO3EMHOI MOBY B PO3BUTKY KPUTUYHOTO MUCNEHHS cTyaeHTa. MeToaonoria gocnimkeHHs. [ns
OOCSArHEHHs MeTV Ta BUPILLEHHS MOCTaBneHnx y poboTi 3aBaaHb Bynu BUKOpUCTaHI repMEHEBTUYHUI Ta MOPIBHANBHWIA Nigxoau. BoHu
[03BONWMN NpoaHanidyBaT 3MICT MOHSATb «KPUTUYHE MWUCMEHHS» Ta «AMCTaHUiiHEe HaBYaHHs». Pe3ynbTaTtn gocnigxeHHs. CyyacHe
HayeHHs MOHATTA «KPUTUYHE MUCMEHHS» PO3rnsAacTbCA SK 34aTHICTb OCOBMCTOCTI aHanisyBaTW, apryMeHTyBaTW TBep[XeHHs abo
[okasu, pobuT BUCHOBKM 3a AOMOMOrOK Pi3HOMaHITHUX MoZenen MipKyBaHb, Lo 3abe3neyye npoLecu camoni3HaHHsi, CaMOOCBITH,
camopeani3auji. YMiHHSI KPUTUYHO MWCNUTU € HeobXigHOK YMOBOK CbOrofeHHsi. OBroBopeHHA. OG6rpyHTOBaHO, WO KPUTUYHE
MUCIIEHHS € HeODXiAHOK YMOBOK PO3BUTKY OCOBWMCTOCTI Ta CycninbCTBa, B TOW Yac $iK OCBiTa BUCTynae moro rapaHtom. CyyacHui
OWCTaHUINHWMIA NigXia € OCHOBHUM B MapagurMi HaBY4aHHSA iHO3EMHIN MOBI Ta PO3BUTKY KPUTUYHOIO MUCNEHHS. BucHoBku. KputnyHe
MUCIIEHHS! — KIMOYOBa KOMMNETEHLisi B HALL Yac, PO3BUTOK SIKOT € aKTyaribHUM Mif Yac HaBYaHHs, i 0COBNMBO nig Yac BUBYEHHS IHO3EMHOIT

MOBW B NPOLECi ANCTaHLiIMHOINO HaBYaHHS.

Knroyoei crioga: Kpumu4He MUCTIEHHS, IHo3eMHa Moea, OucmaHUiliHe Hag4aHHSsI, c8imoerisio, KpeamueHiCmb, KOMIeMeHMHICMkb.
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AHomaujisi. Mema crnammi nornisizae y cripobi docnioumu KoHUenm crinkysaHHs siK 6a3oeutl, CymHICHUL COUOKYITbMYPHUU, OHMOIoaidHUl
YUHHUK Cy4acHUX KOMYHIKamueHUX rpouecis. BusHawumu nepedymosu i coujansHO-KOMYHIKamueHi MexaHiamu, siki 6 cripusiriu goopMy8aHHHO
Kyrbmypu Criiriky8aHHs1 Cy4acHoI 1toOUHU iHGbopMaUitiHo20 cycriifibcmea siK OyXOBHO-MPaKMUYHO20 3arobibKHUKa empamu Heto UiHHICHO-
ceimoerisidHux opieHmupie. Memodornozisi docridKeHHsI 8U3HaYaembCs MKOUCUUINTTIHAPHUM XapakmepoM 3a3HaqYeHoi rpobremu, wio
3YMOB/ToE BUKOPUCMaHHST HU3KU Haykosux ridxodis. B ocHoei riexums diariekmuyHUl MemoOd, SIKUL 8UKOPUCMOBYEMbCS Ha BCIX PIgHSIX
docrideHHs1, sIK 8 0brpyHMyeaHHi OHMOJI02iYHO20 cmamycy GOeHOMEHY CrIifIKy8aHHS 8 KOMYHIKamMUBHUX rpoyecax cy4acHocmi, mak i ornsi
3MICMOBHOZ0 aHari3y KOHUErmy «CriifiKy8aHHs». ABmMop 3arty4ae MemodoiogidHi MOXITUBOCMI makux Memodig, K cUucCmeMHUL, KyrTbmypHO-
icmopuyHUlt ma KomnapamusHUl. TeopemuyHUM riorpyHMSsIM PO3GIOKU cmasu HayKosi OOCIIIOKEHHSI 8IMYUSHSIHUX YYeHUX Yy 2ary3i
coujarisHoi ¢hiriocogpii, ghirrocoghbcbKoi aHmporionogii, emuku, ghirocodbii Kyribmypu, rCUXorogii.

Knio4oBi cnoBa: iHdopmaLiiHe CycninbCTBO, KOMYHiKaLisi, CninKkyBaHHs, gianor, NoAsiHICTb, AyXOBHICTb, IHLWNIA.

BcTyn

3MiHM, SKMX 3a3Hano MACTBO 3@ KOPOTKUMA
iICTOPUYHUIA Yac i3 Apyroi NonoBuHM XX CT. A0 nepLuol
ysepTi  XXI CT.,, YCBIOOMIIOTBCA  CbOTOAHI  SIK
aHTPOMNOKYNbTYPHUIA NepeBopoT. Lia icTopuuHa Mutb, sika
BMiLLye y cebe sikmxocb 50-70 pokiB, NO KOHLEHTpaLlii,
OVHaMivHOCTI, TpaHcdopmalii ycix cdep ByTTs MoguHK
MoXe OyTu BM3HAyYeHa SK «HOBMWI OCbOBWMM 4Yac». AK y
CYCMiMbHIN  CBiQOMOCTI, Tak i Ha TEOpPeTUYHOMY,
inocodCbkO-HAYKOBOMY PiBHI CTae aKTyasrlbHOK AYyMKa,
LLO B NOAarnbLUOMY CBiT HE 3arULLUTLCS TakMM sikum OyB
00 TpariyHMx nogii B YKpaiHi Ta I3paini. Mig 3Hakom
NMATaHHA  ONWHWIUCA  3acagHwdi  ceiTOrnmsaHi  igei
Cy4yaCHOro CBiTy — igei «nporpecy», «rymaHiamy»,
«pOo3yMy», «CBOBOAM», «CONiOAPHOCTI», «NpaB MHOANHU»,
«moguHn  homo  sapiens  sapiens». HabysatoTb
aKTyanbHOCTI HeraTuBHI igel npo «kiHeub icTOpii»,
HabyTTs1 MIOAMHOI HOBOro cratycy — «homo suicidalis»,
pO3MMBaIOTLCSA KOPAOHM NpaBAu, ToNepaHTHOCTI, eMnarii,
YTBEPAKYETLCA AOMIHYBaHHS Npasa CUMbHILLIOro, Ae cuna
He B po3yMi, NoBasi, BignosigansHOCTI 3a JON0 CBIiTY, a B
AO0epHin - aybuHui A oacbkoMy  Kanitami,  siKun
CrantoeTbCs Y roOpHUII BiHW 3a4ns YTBEPDKEHHS «HOBUX
LiHHOCTEN» TaK 3BaHOro «HOBOIO CBITY».

[pamaTvaMm CbOrofieHHs1 nondrae we nu y ToMmy, Lo
TparivHi nogji cy4acHoOro CoLiymMy po3ropTaltoTbCsl Ha Trii

HEMMOBIPHMX OOCArHeHb JI0ACTBA B LA@PWUHI  Haykw,
TEXHIKW W  UMpoBUX TEXHOMOrN, 3acobiB MacoBoi
KOMyHiKauji, 6e3gpoToBoi TenedoHii, IHTepHety. Came Ha
Ui TeXHosorii noknaganucst onTUMICTUYHI crodiBaHHSA Ha
NMPUCKOPEHNIA  PO3BUTOK YCIX cdep KUTTEQIANBHOCTI
rno6anizoBaHoOro nAcTBa MOCTIHAYCTPianbHOI enoxu.
HoBui TuN cycninbCTBa, Tak 3BaHe iHdopMaLijnHe
CyCninbCTBO, e HaykoBa iHdopMauis HabyBae HavBULLOI
LiHHOCTI, CTano TWUM MICTKOM MO $SKOMy JiogvHa 3
ONTUMICTUYHOIO BMEBHEHICTIO OCTATOYHO Mara 3anuwmnTi

cBiTOrnNagHMn Geper Teoguuei W KpokyBatu go Gepery

TexHoguuei. [epedwoBwM Uerd  MICTOK, NtoauHa
onvHunacs B HOBOMY «CaKparnbHOMy» CBITI
TEXHOMO3UCY, SKMM 3YCTPiB HeodiTa Pi3HOMAaHITTAM

OVBOBWKHUX nopapyHkiB. Lle i cdhepa nobyty, po3ymHumii
AiM, ge nuwe 3a [OOMOMOroK OAHOro KKy numococ
npubupae, npauloe npanbHa MallMHa, KacTpyns-
CKOpOBapKa roTye Be4epto, MocyaomMuiika o 6nmcky Mue
nocyn. MNo3uTMBHOro BMMMBY HOBITHIX TEXHONMOrIN 3a3Hanm
i ccbepa eKOHOMIKW, KyrbTypW, OCBITU, OXOPOHU 340POB'S,
ynpaBsniHHA coujianbHMmn npouecamn. CnyLwwHow € AyMka
€. AHgpoca wWo, «sK nokasanu dinocodcbKo-aHTpono-
NOriYHi  AOCNIMKEHHA MUHYNOro CToniTTd, foguHa €
reHeTUYHO, Y CBOIX BMTOKaXx (Pi3MHO HECaMOOOCTaTHBO
iCTOTOl0, SIka MeBHWA crnocid BunNagae 3 eBOSoLIHOIo
psoy, € Hegonyrolw W HEMpucTOCOBaHOW A0
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