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A COMPETENCY-BASED CURRICULUM AS THE BASIS FOR THE
FORMATION OF FUTURE COMPETENT SPECIALISTS

Annotation. The process of globalization sets new requirements for the
professional qualification of accountants and auditors. In the business world
globalized investment market demands consistent high quality financial information
across borders; investors are looking for a global accounting profession to provide it.
Over the last two decades, academics and practitioners have questioned whether
academia is keeping up with the needs of the accounting profession. There is more
pressure on accounting professionals to expand and enhance their knowledge, skills,
and abilities beyond what they are currently likely to possess. Providers of
accounting education must take into account the changed world and create
contemporary curricula. The paper gives a brief overview of competency-based
approach in building up an accounting curriculum.
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Anomauia. Ilpoyec enobanizayii eucysae HO8I eumocu 00 npogecitiHoi
keanigixayii Oyxearmepie ma ayoumopie. Y 0inogomy ceimi 2100ani308aHuUlL
[HGeCMUYIUHUL PUHOK 8UMA2AE NOCMIUHOI BUCOKOSIKICHOI (DiHaHco60i inghopmayii 3a
KOPOOHOM, IH8ecmopu uyKkaoms 2100aivHy npogheciio oyxeanmepa, wjob naoamu ii.
IIpomsecom ocmanmnix 060X Oecamunimes HAYKOBYI mMa NPAKMUKU CYMHIBATUCS, YU
8CMuU2AOMb HAYKOBI Koaa 3a nompedamu npoghecii oyxearmepa. Ilpogecionanu 3
Oyxeanmepcoko2o 00Ky nompebyroms po3UlUpeHHs ma NOKPAWeHHs C80IX 3HAHb,
HA8UYOK i 30iO0HOCMel, AKI UX00SIMb 3a PAMKU MUX, AKUMU BOHU 3apA3 MOJICYMb
gon00imu. Ilocmavanvruku OyxeanmepcbKoi 0c8imu NOBUHHI 8PAX08Y8AMU 3MIHU 8
C8IMi ma cmeopro8amu Cy4acHi HaguaIbHi npozpamu. Y cmammi noO0aHo KOpoOmKuil
02180 KOMNEMmeHMHICHO20 niox00y 00 noby0o8u HABUANLHOI npocpamu 3
byxeanmepcoko2o 00iK).

Knwuosi cnosa: oOyxeanmepcoka oceima, KOMNeMeHMHICHUU  Nioxio,

Ghopmy6ants HAGUATLHO20 NAAHY.

Introduction. In the business world of today, increasingly globalized
investment market demands consistent high quality financial information across
borders; investors are looking to a global accounting profession to provide it. The
process of globalization sets new requirements for the professional qualification of
accountants and auditors; hence, there is a need for global harmonization of
professional education. Accounting academics and accounting institutions throughout
the world agree that accounting is changing and will continue to change.

Much has been written about a crisis in accounting education. In 2001,
Professors W. Steve Albrecht and Robert J. Sack wrote in their 2000 monograph [1]
that the accounting practice community perceived accounting education to be
completely outdated. Fewer students majored in accounting, many accounting firms
perceived accounting students higher educational training as outdated and hired fewer
accounting majors. Shea et al. note in their 2021 book [10] that these issues are still

prevalent.
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The goal of accounting education is to produce professional expert accountants.
For this reason, it is important to understand what is meant by the term “competence”
and how it can be achieved and demonstrated.

What is competence?

The growing literature on the development and assessment of competence in
professional, vocational, and management education uses several definitions of
competence. According to one, competence is the ability to perform the tasks and
roles expected of a professional accountant, both newly qualified and experienced, to
the standard expected by employers and the general public [3, p. 1]. Another
definition emphasizes that in an accounting context, professional competence is
the ability to demonstrate the necessary technical and professional skills, values,
ethics, and attitudes at sufficient levels of proficiency to fulfill the role of a
professional accountant in a manner that meets the needs and expectations of
employers, clients, peers, and the public [3, p. 1]. However, this is not possible
without in-depth professional knowledge. One more definition emphasizes that
competence is the ability to execute, in the real world, relevant tasks to a specified
level of proficiency [2, p. 11]. Proficiency is the level of competence that a
student might be expected to achieve. Knowledge and understanding alone do not
result in competence. Technical knowledge is necessary, but not sufficient, to the
accountant’s role. Competence is much broader than knowledge, and generally
requires practice. Competence requires the effective application of relevant skills and
particular attributes, which is usually only possible after undertaking specific
practical experience.

Benefits and challenges of competency-based approaches to accounting
education.

There are number of approaches to global accounting education. Traditional
approaches to education have focused on transferring knowledge. Knowledge-
based systems are still prevalent in many regions around the world; however, this
approach is severely limited, as it does not prepare individuals for the judgment-rich

work context that they will face throughout their careers. By contrast, a competency-
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based approach (Table 1) more closely reflects the actual needs of the public, future
clients, and employers, and equips individuals with the professional competencies
(knowledge, values, skills, and attitudes) needed to perform their roles to the level
expected by key stakeholders. Competency-based approaches also place much greater
emphasis on strengthening and integrating non-technical skills that are pervasive to

the role of a professional accountant and enable them to be effective in their careers.

Table 1
Competency-based versus knowledge-based education and assessment
Competency-based approach Knowledge-based approach
Tests «Can you...?» Tests «Do you know how to...?»
Focuses on what tasks or outcomes need to be | Focuses on what principles, concepts, facts, or
demonstrated. procedures need to be learned.
Focuses on practical application of theory. Focuses on theory and concepts.

Sets minimum proficiency levels to be attained | Sets minimum pass marks for percentage of
and demonstrated in order to be deemed | knowledge that needs to be learned and
sufficiently competent for a role. conveyed in assessments.

Includes hands-on learning and active | Often includes rote learning and tests memory.

engagement and tests application of knowledge
and skills in relevant contexts.

Source: Derived from [2, p. 12-13]

These programs recognize that technical knowledge will become outdated, and
that professional skills are needed to stay up to date and continue adapting to changes,
in order to achieve long-term success.

Knowledge-based approaches (Table 1) typically reward «textbook» answers
that are of limited practical value when dealing with uncertainty and complexity.
Competency-based approaches recognize that the best assessment of competence
happens when the aspiring professional accountant is faced with a real situation on
the job, and the role of education is to prepare them to excel in their future roles. To
this end, they attempt to simulate «real world» situations and problems. They teach
students to solve problems that are typical of what they will actually encounter in
their career, by relying heavily on case studies, roleplaying, group work, and other

active learner-centered approaches. Simulations reflect «real» work situations, but in
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a controlled learning environment. The more realistic and applied the content and
evaluation questions/cases/scenarios, the better we can predict competence in the
workplace.

Building accounting competencies in higher education should be viewed using a
broader perspective, since there are many interdependent factors affecting accounting
competencies. It is important to remember that professional accountants bring value
to society not just by knowing how to account for transactions or determine tax
compliance, but more importantly through exercising professional judgment by,
for example:

— helping to evaluate risk;

— monitoring and ensuring quality and transparency of financial reporting;

—evaluating complex transactions and emerging issues to ensure financial
reporting remains relevant and useful for users;

— interpreting and applying relevant standards and regulation;

— approaching information with a critical and questioning mindset.

The same is true with respect to professional competence — the relevant
knowledge of concepts from accounting, auditing, tax, and other relevant domains are
fundamental, but a student only becomes a competent professional by applying the
concepts and learning to interpret and manage actual situations, especially ones that
are increasingly complex and uncertain.

About updating and improvement the accounting curricula.

Practicing accountants today consider the education of most accounting
graduates outdated. In the specialized literature have been noted that accounting
curricula are too narrow and often outdated or irrelevant. In many cases, curricula are
driven by faculty interests and not by the market. Many accounting educators have
failed to restructure the accounting curriculum to equip graduates with the tools and
knowledge needed in today’s business world.

It goes without saying that the cornerstone of a good education is a well-
designed curriculum. Therefore, it is very important to build up a proper

curriculum that meets today’s requirements. Several international
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organizations are concerned in the development of the best curricula in every field.
First at all the International Association for the Advancement of Curriculum Studies
(IAACS). This organization has been established to support a worldwide — but not
uniform — field of curriculum studies. The organization hopes to provide support for
scholarly conversations within and across national and regional borders about the
content, context, and process of education, the organizational and intellectual center
of which is the curriculum. IAACS is concerned with curricula in different levels:
from general to university education [4].

The International Accounting Education Standards Board (IAESB), an
independent standard-setting body within International Federation of Accountants
(IFAC), develops standards and guidance to improve the standards of accountancy
education around the world and focuses on two key areas:

—the essential elements of accreditation, which are education, practical
experience and tests of professional competence;

—the nature and extent of continuing professional education needed by
accountants [5].

At present eight international education standards exist:

IES 1: Entry Requirements to a Program of Professional Accounting Education.

IES 2: Content of Professional Accounting Education Programs.

IES 3: Professional Skills.

IES 4: Professional Values Ethics and Attitudes.

IES 5: Practical Experience Requirements.

IES 6: Assessment of Professional Capabilities and Competence.

IES 7: Continuing Professional Development: A Program of Lifelong Learning

and Continuing Development of Professional Competence.

IES 8: Competence Requirements for Audit Professionals [5; 6].

IESs are intended to advance the profession of accountancy by establishing
benchmarks for the minimum learning requirements of qualified accountants,
including education, practical experience and continuing professional development.

IESs establish essential elements (e.g., subject matter, methods and techniques) that
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education and development programs are expected to contain and that have the
potential for international recognition, acceptance and application. Although IESs
cannot override authoritative local pronouncements, they are prescriptive in nature.
IESs declare that professional accounting study should be a part of the pre-
qualification program. This study should be long enough and intensive enough to
permit candidates to gain the professional knowledge required for professional
competence. The professional accountancy knowledge component of pre-
qualification education should consist of at least two years of full-time study (or the
part-time equivalent). Students should pursue a degree in accounting, or a
professional qualification, to gain this knowledge.

The development of accounting curricula and teaching staff should
take place in several stages, and it is recommended to answer the following
guestions: Who are the employers of our graduates? What do employers expect of our
program in the future? What are student strengths and weaknesses? What are faculty
strengths and weaknesses?

Regarding the accounting curriculum and course content, it is
recommended to try to answer the following questions: Is what we are teaching and
the level of coverage consistent with business world expectations? Are we teaching
the important concepts in the most effective and efficient way? That is, are we
pedagogically current? Is there sufficient partnering with related and/or necessary
courses in other disciplines?

Developing educators, creation and updating curricula is a continuous process.
The various methodological materials mentioned above are useful here [2, 3, 6 - 10].

Conclusions. The competency-based approach results in high-quality curricula
that help accounting graduates succeed in their future careers. However, it should be
borne in mind that more resources are needed to develop, update and implement
competency-based curricula. These resources include, in addition to financial
resources, the increased skills and efforts of educators involved in design,

development and implementation of such curricula.
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